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	Abstract

	 

	Successful adaptation of foreign students to higher education system and life in Russia is an actual objective of all pre-university training programs. The purpose of this study is to identify the level of academic, social and psychological, and personal adaptation of foreign students of the pre-master’s training program in comparison with the adaptation level of future foreign bachelors. In empirical research the authors analyzed responses of 92 foreign students of the pre-university training programs at Peter the Great St. Petersburg Polytechnic University. The results show that the process of foreign pre-master’s   students’   adaptation   differs   in   its specificity. In accordance with the competency- based approach in modern education this fact is recommended to be considered when preparing programs of pre-master’s training of foreigners for admission to Russian universities.
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	Аннотация

	 

	Успешная адаптация иностранных студентов к системе высшего образования и жизни в России является актуальной задачей всех программ предвузовской подготовки. Цель данного исследования состоит в определении уровня академической, социально- психологической и бытовой адаптации иностранных студентов, обучающихся на программах предмагистерской подготовки, и его сравнении с уровнем адаптации будущих иностранных бакалавров. В ходе эмпирического исследования авторы статьи анализировали     результаты     опроса     92 иностранных студентов      программ предвузовской      подготовки      Санкт-Петербургского политехнического университета Петра Великого. Исследование выявило специфику процесса адаптации иностранных предмагистров. В соответствии с компетентностным подходом в современном образовании рекомендуется учитывать данную специфику при разработке подготовительных программ для будущих иностранных магистрантов, планирующих поступать в российские вузы.

	 

	Ключевые      слова: адаптация, компетентностный подход, иностранные студенты, предмагистры, предвузовская Подготовка.

	 

	 

	 

	Introduction

	 

	 

	Creating conditions for the successful adaptation of foreign students to the system of higher education and life in Russia is a relevant objective of pre-university training faculties (departments) as well as an acute objective of Russian as a Foreign Language Teaching Methodology. The issue of adaptation of foreign students proves to be actual as it is frequently discussed by modern professionals including Ignatyeva N. N. (Ignatyeva, 2017), Kogan O. S., Galiullina S. D. (Kogan & Galiullina, 2019), Pugachev I. A. (Pugachev et al., 2018), Busurina E. V., Kuraleva I. R. (Busurina & Kuraleva, 2018).

	 

	Both future bachelors and foreigners who have already received a bachelor's degree in their home country and who wish to enter master's programs (pre-master’s students) in Russia come to university admission training programs.

	 

	Pre-master’s students differ much from the students of standard pre-university training programs: first, they are older in age, second, they already have experience of participation in the educational process of the university at home (not only school education experience), third, pre-master’s students are more independent (both in everyday and social and cultural spheres of life, and in the educational sphere), four, they have high enough level of emotional intelligence that allows them to adapt more quickly to the conditions of new educational environment (Yuanyang, 2018), fifth, representatives of this student body have clearly decided on the choice of major and are well aware of what education outcomes they want to get. Another feature of pre-master’s students is that they tend to define quite well their so-called learning style, which refers to “characteristic cognitive, affective, and psychological behaviors that serve as relatively stable indicators of how learners perceive, interact with, and respond to the learning environment” (Keefe, 1987). This is an important characteristic, since knowledge of the individual learning style has a significant impact on the success of foreign language learning (Feng et al., 2020) and allows developing an individual strategy for stress coping arising when meeting certain educational challenges (Boke et al., 2019).

	 

	Awareness of this students’ body as special, different from future bachelors and requiring arrangement of special forms of work, the so- called “pre-master’s training” is a process that began recently (Vasilyeva, 2016). It complies with the contemporary understanding of conceptual approaches of pedagogy (Lungu & Silistraru, 2021).

	 

	The analysis of the experience of leading foreign universities in implementing pre-master’s training of foreigners is presented in the works of experts of Tomsk Polytechnic University (Guzarova et al., 2013). It is they who own the first Russian development and implementation of pre-master's training program.

	 

	On the basis of Higher School of International Educational Programs   of   Peter   the   Great St. Petersburg Polytechnic University (HS IEP SPbPU) a program of pre-master’s training of foreign students is also being developed (Krasnoschekov & Rud, 2015; Arseniev et al., 2019). The testing of pre-master’s training program model built as a part of a competency- based approach (Kazimova et al., 2013; Saliha, 2011) was successful within a few years. All graduates of the program passed entrance exams

	 

	to the master's degree and only 3% of master's students were expelled, while this share was up to 15-20% before the program implementation (Krasnoshchekov et al., 2018).

	 

	The purpose of this study is to identify the level of academic, social and psychological and personal adaptation of foreign students of the pre-master’s training program based on online survey in comparison with the adaptation level of future foreign bachelors. The relevance of this paper is related to the study of a new body of students requiring development of new forms of organizational and methodical work. The novelty of the study is that the survey also involved foreign pre-university students planning to enter the 1 bachelor degree course, which made it possible to compare results obtained from two different categories of foreign students.

	 

	 

	Methodology

	 

	The research was conducted in May 2020 in HS IEP SPbPU. The survey conducted in the form of a voluntary anonymous online questionnaire involved 92 respondents, including 57 pre- master’s students and 35 pre-bachelors students. The choice of the questionnaire method is due to the fact that it allows based on written answers to the proposed questions to identify points of view, trends and problems that occur in the group of respondents (Dolzhenko & Pozdnyakova, 2015). The content of the questionnaire was developed to determine the level of academic, social and psychological, and everyday life adaptation of these groups of students.

	 

	Questionary

	 

	1.      Country ……………………………..

	2.      Age …………………………………..

	3.      Major ……………………………….

	4.      You      are      going      to      continue      your education…

	 

	
		on bachelor degree course

		on master degree course

		on postgraduate course



	 

	 

	5.      Is it your first visit to Russia?

	 

	А. No, I've already been here

	B. Yes, it's my first visit here

	 

	
		in Saint-Petersburg

		in Moscow

		in another place in Russia



	 

	6.      For how long did you live in Russia before studies      in      Polytechnic University?……………….

	7.      Did you study Russian before this visit to Russia?

	 

	А. Yes

	B. No

	 

	8.      What is the most difficult thing to learn Russian?

	 

	
		difficult to pronounce some Russian sounds

		complex gramar

		difficult to read

		difficult to write

		difficult to express my thoughts in Russian (speaking)



	 

	
		in Russian language classes

		in general education classes

		in the extracurricular sphere (communicating with Russian people)



	 

	
	- difficult to understand Russian people (spoken Russian language)



	 

	
		teacher in Russian language classes

		teacher in general education classes

		people      in      the      extracurricular      sphere (communicating with Russian people)



	 

	9.      What is your estimation of effectiveness of Russian language classes?

	 

	А. High

	B. Average

	C. Low

	 

	10.      What should be paid more attention to in Russian language classes?

	 

	
		Conversation

		language of the specialty

		gramar

		nothing to change, I'm satisfied

		.………………………. (your variant of answer)



	 

	11.      What do you think you need subjects you are currently studying for?

	 

	
		for future profession

		for further studies in Russia

		for Russian language knowledge

		I don't know what for



	 

	 

	12.      What shall be changed in the curriculum content?

	 

	
		increase the number of Russian classes

		expand the list of general education courses



	(which courses?)………………………………………..

	 

	
		more time to work independently with Internet resources (websites for learning Russian)

		more free time for self-tuition

		nothing to change, I'm satisfied



	 

	 

	13.      Have you got many friends?

	 

	А. Yes, many

	B. No, just few

	 

	14.      Have you got Russian friends?

	 

	А. Yes

	B. No

	 

	15.      What are reasons for the lack of Russian friends?

	 

	
		I don’t speak Russian well

		I have no time and opportunity to communicate with Russian students

		I only communicate with foreign students



	 

	16.      What was the most difficult in the early days in Russia?

	 

	
		climate

		ignorance of Russian language

		non-traditional food

		study

		other……………………………………….



	 

	17.      What is the most difficult now - at the end of the first academic year in Russia?

	 

	
		climate

		ignorance of Russian language

		non-traditional food

		study

		other………………………………………..



	18.      Do you use Russian-language Internet resources?

	 

	А. Yes

	B. No

	 

	19.      What Russian-language websites do you visit?

	 

	
		Educational

		Informational

		Entertainment

		the most frequently visited Russian- language website for me is……………………………………………



	 

	20.      Have you joined social networks or messengers where communication is in Russian?

	 

	А. Yes

	B. No

	 

	21.      What groups in social networks have you joined? What Russian websites have you registered on?

	 

	…………………………………………………

	 

	21. Do you communicate with Russian people on social networks and in messengers?

	 

	А. Yes

	B. No

	 

	 

	Results

	 

	Analysis of the responses of pre-master’s training programs students revealed the following features of academic adaptation. In general, pre-master’s students have not previously studied Russian (86%), and among future bachelors (pre-bachelors) there are only 45% of students who have not studied Russian before coming to Russia.

	 

	In response to a question aimed at identifying psychology of students' recipience of learning material when studying the foreign language (Qing, 2020) “What is the most difficult thing to learn Russian?” 27% of pre-master’s students note complex grammar and 39% – difficulty in speaking (Fig. 1).

	 

	Pre-bachelors have as expected these figures to be slightly lower (23% and 31% respectively) since among them the percentage of those who had previously studied Russian is higher. At the same time, the percentages of fields where it is difficult for respondents to express their thoughts differ in two categories of students.

	 

	Pre-bachelors face difficulties of verbal expressing thoughts in Russian language not in classes, but when communicating with Russian people outside the educational process. For comparison, in Russian language classes only 13% of those for whom expression of thoughts in Russian in general is difficult face difficulties in speaking, in general education classes – 38%, in the extracurricular sphere – 49%.

	 

	Such a high percentage of communication with Russian people outside of academic activities may probably both indicate a great need of pre- master’s students to express their thoughts in extracurricular communication, and the need for extracurricular communication in general. The results of pre-bachelors’ survey showed that the most difficult for them is communication in general education classes (57%), less difficult - communication in the extracurricular sphere. The indicator reflecting the attitude of pre-bachelors to the difficulties of speaking during Russian classes roughly coincided with the values of pre- master's students (10%).

	 

	These results reveal the other side: the apparent ease of expressing thoughts in Russian language classes for pre-master’s students gives cause for concern. This may indicate that at Russian language classes students simply do not have to express their thoughts, as the educational process does not set (or does not set in sufficient extent) educational and methodical tasks aimed at producing student's own original statement (verbal and cogitative tasks). Perhaps it is worth thinking about giving an emphasis on productive speech activities in pre-master’s Russian language training programs as these types of speech activities allow showing cognitive independence typical for pre-master’s students.

	 

	20% of surveyed pre-master’s students say that the greatest difficulty in learning Russian is a poor understanding of spoken Russian language. Moreover, the speech of the Russian language teacher is clear to almost everyone (only 6% noted difficulties in understanding what the teacher says in the classes), the speech of subject- teachers – to the majority (25% face difficulties to understand), and understanding of Russian people in out-of-class communication is difficult for 69% of pre-master’s respondents (the last value is almost half less for pre-bachelors – only 34%). These are expected results as related to the proportion of distribution of difficulties in Russian speech understanding, but again the very low percentage of difficulty of educational communication in Russian language classes makes one think about increasing complexity of speech communication models within the educational process, since as practice shows foreign students have serious difficulties in listening to lectures in the conditions of study at the master's stage (Busurina & Kuraleva, 2017; Mehar Singh, 2019). The high percentage of difficulty in understanding what Russian people say outside the educational process indicates a high need of pre-master’s students for communication.

	 

	 

	Phonetics (“difficult to pronounce some Russian sounds”) and writing (“difficult to write”) cause minor difficulties for both bodies of respondents. Pre-master's students facing difficulties in reading are almost 2 times less often than pre- bachelors (6% and 15% respectively).

	 

	 

	 

	 

	

	Difficult to pronounce sounds of Russian language

	Difficult to learn grammar

	2
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	23

	27

	Difficult to speak
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	Fig. 1. Distribution of responses to the question of the degree of foreign students’ recipience of learning material when learning Russian (own authorship)

	 

	 

	Interesting results showed responses to the question about the effectiveness of Russian language classes. As it is shown in Fig. 2, the indicators among pre-master’s students and pre- bachelors are significantly different: 74% of pre- bachelors and only 41% of pre-master’s students note high efficiency of classes, average efficiency – 23% of pre-bachelors and 48% of pre-master's students, low – 3% of pre-bachelors and 11% of pre-master’s students. That is, pre- master’s students assess effectiveness of teaching Russian language significantly lower than pre-bachelors, while the groups of pre-master’s training are taught by the most experienced teachers, which allows for excluding the impact of assessing the professional level of teaching on the questionnaire answers. Probably, pre- master's students are more demanding to the thematic material of classes: they expect that the material will correspond as much as possible to their future specialty and help them in communicating with teachers in the field of specialty and future research supervisor.

	 

	 

	

	80

	70

	60

	74%

	50

	40

	30

	20

	10

	0

	48%

	41%

	23%

	11%

	3%

	High      Middle      Low

	pre-bachelors      pre-master's students

	Fig. 2. Distribution of responses to the question about the effectiveness of Russian language classes (ownauthorship)

	 

	 

	The question of the questionnaire “What should be paid more attention to in Russian language classes?" also revealed wishes of pre-master’s students in relation to improving of education effectiveness. Results presented in Fig. 3, show that 48% of respondents noted “conversation” (the aspect of speaking), while among pre- bachelors this value is much less – 27%. Also, pre-master’s students want to devote more time to the language of the specialty in Russian language classes – 36% of pre-master’s students and only 21% of pre-bachelors checked this item of the questionnaire. Increased attention to grammar is higher in the pre-bachelors group (52%).

	 

	Thus, we again see a great need of pre-master's students in communication and their desire to pay more attention to learning language of the specialty is naturally traced.
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	Fig. 3. Distribution of responses to the question about the preferences of foreign students when choosing aspects of learning Russian (own authorship)

	 

	 

	Pre-master's students showed more critical responses to the question “What shall be changed in the curriculum content?” as 45% of pre- bachelors are satisfied with the content and do not want to change anything, and the pre- master’s percentage of satisfied with the educational program content is only 20%. These responses revealed a request for more time to work independently with Internet resources, as well as a request for more free time. Compared to pre-bachelors, the figures are as follows (Fig. 4): 46% of pre-master’s students and 21% of pre-bachelors want to increase their time for independent work. 19% of pre-master’s students would like to expand the list of general education courses and pre-bachelors show little interest in increasing their number. The survey shows the existing request of pre-master’s students to increase independent work, work with Internet resources, and demonstrate their academic interest.

	 

	As related to the desire to increase the number of Russian classes pre-bachelors showed much greater interest (77%) compared to pre-master’s students (27%).

	 

	However, in respect of the mastery of other subjects in Russian language the survey showed mixed results. On the one hand, pre-master’s students show interest in studying general education subjects, want to increase the number of hours designated for them, but on the other hand, they show a lower percentage of responses (compared to pre-bachelors) indicating that these subjects are necessary for the future profession. And what's more, some pre-master's students don't know why they need to study subjects that are part of the pre-master's program: when answering the question “What do you think you need subjects you are currently studying for?” 18% of pre-master’s students chose the answer option “I don't know what for’ (none of surveyed pre-bachelors checked this item of the questionnaire).

	 

	Perhaps such results show that pre-master’s students are dissatisfied with the material they master in general education classes or with the set of subjects. It is worth considering the initial subject training of pre-master's students: they have already studied general subjects in the bachelor's degree course and are probably tuned to a narrower specialization. Increasing the correlation between the content of pre-university training and master's degree education is possible with the use of innovative modular learning technology, which allows flexibility in the content of learning, thereby significantly increasing the effectiveness of forming communication competence of foreign students in the educational and scientific field of communication (Gorbenko et al., 2020).
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	Fig. 4. Distribution of responses to the question about changing the content of the educational program (own authorship)

	 

	 

	In addition to the level of academic adaptation described above, the questionnaire items were also aimed at revealing the degree of social and everyday life adaptation of pre-university training program foreign students. Results of the survey are given in Table 1. Respondents' answers to questions about the difficulties of different periods of adaptation (“what was the most difficult in the early days in Russia” and "what is the most difficult now”, i.e. at the end of the academic year) make a similar picture for pre- master’s students and pre-bachelors: during the first days the most difficult was ignorance of language for 73% of pre-master’s students and 39% of pre-bachelors (given that among the pre- bachelors there are more people who studied Russian before coming to Russia), the second – study (for 14% of pre-master's students) and non- traditional food (for 31% of pre-bachelors).
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	At the end of the academic year, these factors remain the main difficulties, but the percentage of responses varies: language ignorance remains difficult for 23% of pre-master’s students and 15% of pre-bachelors, and learning difficulties are increasing - 36% of pre-master’s students and 40% of pre-bachelors note that they find it difficult to study at the end of the academic year.

	 

	The survey data show that a greater number of pre-master’s students has Russian friends (50% of pre-master’s students and 36% of pre- bachelors). Reasons why the rest of respondents do not have Russian friends are indicated similar for both pre-master’s students and pre-bachelors (including in percentage): more than half of respondents indicate poor knowledge of Russian language, a third of respondents - lack of time and opportunity, 18% / 17% of respondents chose answer option “I communicate only with foreign students”.

	 

	As the results of the survey showed, almost all respondents use Russian- language Internet resources. Pre-master’s students use more Internet resources for learning, and pre-bachelors show a slightly higher percentage of entertainment Internet resources use, but in general the differences are insignificant. Yandex service is the most popular among all respondents.

	 

	31% of pre-master's students and 37% of pre- bachelors communicate with Russians on social networks or messengers. The most popular resources are VK, FB, WhatsApp.

	 

	 

	Discussion

	 

	Based on the data obtained as a result of pre- university training program students’ questionnaire it is possible to analyze the special features of pre-master's students and their educational requests: pre-master’s students show a higher criticality in respect of the curriculum; pre-master’s students are more focused on learning, more conscious in their approach to studying; pre-master’s students show an increased interest in communication in Russian language outside the classroom; pre-master’s students want to increase the number of hours in the program designated for Russian language classes and other disciplines, but at the same time demonstrate the need to increase the share of independent work and want to get more free time; pre-master’s students need to get more specialized knowledge in terms of the chosen course; pre-master’s students need more field- specific programs when learning the language of the specialty, composed considering the distinction of specialties within the same educational field.

	 

	The results can be explained by the fact that most of pre-university training programs students are represented by students from the People's Republic of China, who have limited communication interaction with people of the country where they have come, which is a factor in slowing down the development of their intercultural competence. Such results fully comply with the earlier relevant study (Lai & Lu, 2020). The results may be related to the fear of Chinese students making a mistake and losing face (Kupchina & Ragulskaya, 2018), while students from Turkey, for example, are open to any negative experience of making possible mistakes, which has a positive effect on their adaptation to the new educational environment (Pidbutska & Knysh, 2020). A study conducted at the Peoples’ Friendship University of Russia showed that students from Afghanistan and Africa needed additional psychological support in the course of cultural adaptation (Novoselova et al., 2020).

	 

	One of solutions to the problem of increasing the degree of successful intercultural communication between foreign students may be their study of intercultural communication course at the stage before their arrival at the country where they will receive their higher education (Fang et al., 2020) or support through online learning (Litvinova et al., 2021). During study, strategies such as assistance in social and cultural issues, psychological and pedagogical support, effective interpersonal communication of students (Bilotserkovets et al., 2020) and communicative intervention method based on communication scenarios (Thomas & Waugh, 2020) can be applied to improve intercultural adaptation of foreign students.

	 

	The importance and relevance of online communication which is revealed in this study is also noted in the research aimed at studying psychological aspects of international students’ adaptation to the new educational environment (Kostyushina et al., 2020).

	 

	 

	Conclusions

	 

	The results of the study show the specificity of adaptation process of foreign students of pre- master’s training program which is determined by the students’ cognitive, age, psychological, motivational, and communicative peculiarities.

	 

	These findings and results of the study are recommended to consider in accordance with the competency-based approach in modern education when preparing programs of pre- master’s training of foreigners for admission to Russian universities. One of the possible prospects for the study development is research of life, social and academic experience of foreign students based on analysis of the interview materials.
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Tables.

The degree of social and everyday life adaptation of pre-university training program foreign

students
o Resulsofpremasters  Results of pre bachelors
Question sudents responees responies
1. What was the most difficult in the early days in Russia?
ignorance of Russian language  73% 29%
climate 5% 2%
non-traditional food 8% 2%
study 1% 9%
2. What s the most difficult at the end of the first academic year in Russia?
ignorance of Russian language ~ 23% 15%
climate 2% 19%
non-traditional food 20% 26%
study 36% 0%
3. Do you have Russian
friends?
ves 50% 36%
o 50% 63%

4. What are reasons for the lack of Russian friends?

Tdon't speak Russian well S9%
Thave o fime and opportunity
o commanieste Wik Russan 7% 24%
students e i

onlycommunicate wi
foreignstudents 8% 7%
5. Do you use Russian-language Internet resources?
ves 100 % 98%
no 0% 2%
6. What Russian-language websites do you visit?
educational 1% %
information 7% 4%
entertainment 22% 34%

7. Do you communicate with Russian people on social
messengers?

ves 2% 7%
no 69% 63%
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