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Abstract

The relevance of the problem explored in the
article is conditioned by the role the educator

AHHOTANNA

AKTyanbHOCTb HCCIIEyeMOH B CTaThe MpPOOIeMBbI
00ycCJIOBJI€Ha 3HAYUMOCTBIO PONU IEAarora B

plays in the upbringing and education of the BOCIMTAHAW M OOYYeHMH  IOJPACTAIOLIETO
younger generation. The educator impacts on nokonenus.  Ileparor — mocpencTsoM  cBoei
children and adolescents Shap i ng their JCATCIbHOCTH, CBOHUX  JIMYHOCTHBIX Ka4dyeCTB

BO3JICHCTBYET HA IETEH ¥ MOAPOCTKOB, (HOPMUPYET
UX KaK JUIHOCTh. [lemarormyeckas IeaTeIbHOCT
OCHOBaHa HE TOJBKO HAa pealu3aldM MeJarorom
Pa3IMYHEIX MPO(ECCHOHATBHBIX KOMIICTCHITHI, HO

personality. Pedagogical activity is based not
only on various professional competencies
realized by the educator, but also on the
personality orientation and a set of personal

P - - Ha HaIpaBJICHHOCTHU JIJUYHOCTH n HaJIMYUHU
qualities that enable him or her to organize the p
. . . KOMINICKCA JIMYHOCTHBIX Ka4dC€CTB, ITO3BOJIAIOIIMX
educational process effectively and, if necessary,
3¢ dexTuBHO OpraHU30BaTh yueOHo-

to provide psychological and pedagogical
assistance for socially maladjusted children and
adolescents. One of the major conditions for

BOCIIMTATENbHBIN MPOLECC U, IPU HEOOXOAUMOCTH,
MPOBOJUTH MICUXOJIOTO-TI€IaT OTHUECKYO
KOPPEKIHMIO JIeTel M MOJPOCTKOB ¢ HAPYIICHUSMHU
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psychological correction is the type of the
educator’s emotional orientation and his or her
personal qualities that may significantly affect a
child’s behavior and development on the whole.
The study aims to empirically investigate how the
type of the educator’s emotional orientation and
personal qualities influence the process of
gaining authority among socially maladjusted
adolescents. The following methods and
techniques were used in the course of research:
literature analysis, the empirical methods of
observation, experimenting, questionnaire, B.I.
Dodonov’s  questionnaire for determining
emotional orientation; D. Feldes’ modified scale
of “sympathetic distance”; a referential scale. The
methods of qualitative and quantitative analysis
were applied to process the obtained data. The
research data were obtained by means of testing
and polling 28 comprehensive school teachers
and educators of Lipetsk Medical-Psychological
Center (Russia) and local secondary schools as
well as 62 at-risk teenagers in 2018-2019. The
study resulted in determining the dominant types
of emotional orientation intrinsic to “effective”
educators who are successful in working with
socially maladjusted adolescents. It was
discovered that adolescents tend to intuitively
choose educators with the altruistic and
communicative types of the general emotional
orientation as a reference person (a significant
person). In assessing the educators’ personal
qualities, adolescents also give preference to
features that are part of the “inventory” of the
altruistic and communicative types of emotional
orientation. The practical relevance of the
research is stipulated by the fact that its general
theoretical approaches and practical results can
be used by school teachers and educators
employed in rehabilitation centers dealing with
socially maladjusted adolescents.

Keywords:  Teacher’s authority, socially
maladjusted adolescents, general emotional
orientation type, educator’s personal qualities.
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counanpHoM aganragud. OIHUM U3 BeAyIUX
yCIIOBHI MICUXOJIOTUYECKOI KOPPEKIHUU
BBICTYTAIOT THIT YMOLMOHAIBHOM HAIIPABICHHOCTH
rejarora U ero JIMYHOCTHBIE KadyecTBa, KOTOpbIE
CIOCOOHBI CYIIECTBEHHO BIHMATH HA IIOBEICHUE
pebenka u ero passutHe B 1enoM. llenb
NPE/ACTaBIEHHOTO B  CTaTbe  MCCIECJOBAaHMSA,
3aKJIF0YAETCs B AMIIMPHYECKOM M3YUYECHUH BIUSHHS
TUIIa  DMOLMOHAJIGHOH  HANpaBICHHOCTH U
JUYHOCTHBIX KayecTB Iefarora Ha IpoLecc
¢opMupoBaHHS ~ aBTOpUTETa Y  COLHMAIBLHO
HeaJlalTUPOBAaHHBIX MOJAPOCTKOB. [l perieHus
MIOCTABJIEHHBIX B UCCICIOBAHUM 33/1a4 U IPOBEPKH
THIIOTE3bl MPUMEHSIICS Psii METOOB M METOJUK:
TEOPEeTUIECKU aHaJIN3 HAYYHOW JIUTEpaTypsl IO
npobiemMe ucciel0BaHus, SMIUPUIECKUE METOJIBI:
HaOJlIoIeHHe,  OKCIIEPUMEHT, AHKETHPOBaHHE,
ONPOCHUK  3MOLIMOHAIBHOW  HANpaBJICHHOCTH
muyHoct B.M. JlomoHoBa; momuduIppoBaHHast
niKajia «CuMImaTiudeckon aucranuum» [l denpca;
mkana  pedepentHoctn. g oOpaboTku
MOyYeHHOTO MaTepuajia MPUMEHSUTICH METOMBI
Ka4yeCTBEHHOTO M  KOJIMYECTBCHHOI'O aHaJH3a.
PesynbraTel nccnenoBanus. JJaHHble, OTyYeHHBIE
B HUCCIEIOBaHWUHM,  CHOPMHPOBaHBI  IyTEM
TECTUPOBAaHUS W AaHKETHPOBAaHWS 28 TEemaroros
oOmieoOpazoBaTenbHbIX  MKOJA H  Meauko-
Mcuxoyorndeckoro meHtpa r. Jlumenmka u 62
MOJIPOCTKA, COCTOSIIIMX HA y4eTe B WHCIIEKIUH IO
nenaMm HecoBepiieHHodeTHUX B 2018-2019 rr. B
XOJIe MCCIICOBAHUS ONPE/ICICHbI TOMUHUPYIOIIHE

THIIBI 9MOIMOHATIBHON HanpaBJICHHOCTH
<(3(1)(1)CKTI/IBHI>IX>) neaaroros, YCIieIHO
OCYHIECTBIIAOIINX BOCIIUTATCIIbHY O
JACATCIIbHOCTD B OTHOLICHUHU conuajlbHO

HeaJalTUPOBAHHBIX IOAPOCTKOB. BeIsABIEHO, YTO
MOAPOCTKM HHTYUTHUBHO BBIOMpAIOT B KauecTBE
pedepeHTHOTO (3HAYMMOTO) JHIA IEJaroroB ¢
aIbTPYUCTUYECKUM U KOMMYHHUKATHBHBIM TUIIAMU
oOmrelf SMOLMOHANBHON HampasieHHOCTH. B xoze
OLIEHKM  JIMYHOCTHBIX  KauyecTB  II€Jaroros
HOAPOCTKH Takke OTHAOT NpedepeHnnu TeM
CBOWCTBAM, KOTOPBIE BXOIAT B «MHBEHTapUi»
aJILTPYUCTUYECKOTO U KOMMYHHMKATHBHOIO THIIOB
SMOLMOHAILHON HamnpasieHHOCTH. [IpakTuyeckas
3HAYUMOCTh pabOTHI 3aKITIOYACTCS B TOM, UYTO
o0Iye TeopeTudeckue MOAXOAbl U IIOJIydeHHbIE
NPaKTUYECKUE PEe3yJbTaTbl UCCIEHNOBAHUS MOIYT
ObITH MCIONB30BaHBI B PabOTe y4yuTeNneH KO,
peabUINTalMOHHBIX HEHTPOB IO B3aUMOJCHCTBUIO
C COLUATIBbHO HEaNaNTUPOBaHHBIMU ITOJPOCTKAMHU.

KioueBble  cioBa:  aBTOpPUTET  Yy4UUTEI,
COLIMAJILHO HEaJanTUPOBAHHBIC TOAPOCTKH, THII
oOmeit SMOLIMOHAILHON HaIpaBJIEHHOCTH
JUYHOCTH  Telarora, JIMYHOCTHBIE KadyecTBa
nenarora, peepeHTHOCTb.
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Resumen

La relevancia del problema explorado en el articulo esta condicionada por el papel que juega el educador
en la educacion y educacién de la generacion mas joven. El educador impacta en los nifios y adolescentes
que dan forma a su personalidad. La actividad pedagégica se basa no solo en diversas competencias
profesionales realizadas por el educador, sino también en la orientacién de la personalidad y un conjunto
de cualidades personales que le permiten organizar el proceso educativo de manera efectiva y, si es
necesario, proporcionar asistencia psicolégica y pedagégica para nifios y adolescentes socialmente
inadaptados. Una de las principales condiciones para la correccidn psicoldgica es el tipo de orientacién
emocional del educador y sus cualidades personales que pueden afectar significativamente el
comportamiento y el desarrollo del nifio en general. El estudio tiene como objetivo investigar
empiricamente como el tipo de orientacion emocional y las cualidades personales del educador influyen en
el proceso de ganar autoridad entre los adolescentes socialmente inadaptados. Los siguientes métodos y
técnicas se utilizaron en el curso de la investigacion: andlisis de literatura, métodos empiricos de
observacion, experimentacion, cuestionario, B.l. Cuestionario de Dodonov para determinar la orientacion
emocional; D. Escala modificada de Feldes de "distancia simpatica"; Una escala referencial. Se aplicaron
los métodos de analisis cualitativo y cuantitativo para procesar los datos obtenidos. Los datos de la
investigacién se obtuvieron mediante pruebas y encuestas a 28 maestros y educadores escolares integrales
del Centro Médico-Psicoldgico de Lipetsk (Rusia) y escuelas secundarias locales, asi como a 62
adolescentes en riesgo en 2018-2019. El estudio resulté en la determinacién de los tipos dominantes de
orientacion emocional intrinseca a los educadores "efectivos" que tienen éxito en el trabajo con
adolescentes socialmente inadaptados. Se descubrié que los adolescentes tienden a elegir intuitivamente
educadores con los tipos altruistas y comunicativos de la orientacion emocional general como persona de
referencia (una persona significativa). Al evaluar las cualidades personales de los educadores, los
adolescentes también dan preferencia a las caracteristicas que son parte del "inventario" de los tipos
altruistas y comunicativos de orientacién emocional. La relevancia practica de la investigacién esta
estipulada por el hecho de que sus enfoques tedricos generales y resultados practicos pueden ser utilizados
por maestros y educadores escolares empleados en centros de rehabilitacion que se ocupan de adolescentes
socialmente inadaptados.

Palabras clave: Autoridad del maestro, adolescentes socialmente inadaptados, tipo general de orientacion
emocional, cualidades personales del educador.

Introduction

Teaching is a complex and multi-faceted job
which sets high requirements for the teacher’s
personality: a certain (pedagogical) orientation
including needs, interests, ide-als, and
aspirations, etc., as well as a number of such
personal qualities as humanity, a rational love for
children, sociability, benevolence, empathy,
helpfulness etc. Not only does a teacher impart
knowledge to children, but he or she also
influences them through his/her conduct,
lifestyle, and personality.

In the traditional (‘everyday’) sense, the notion
of ‘orientation’ is associated with an individual’s
striving for certain goals and the driving force
behind this striving. Scientifically speaking, it is
a complex personality construct constituting the
personality structure. Most Russian
psychologists (S.L. Rubinstein, A.V. Petrovsky,
AN. Leontiev, K.K. Platonov, etc.) refer
orientation to the personality structure, which

includes needs, interests, ideals, ambitions and so
on. From the point of view of the systemic
approach, orientation belongs to the so-called
goal-setting system, whose functioning is deter-
mined by goals. According to A.N. Leontiev, a
goal is understood as the planned out-come
achieved through the system (Leontiev, 2004).
Another interpretation of orientation advocated
by L.1. Bozhovich (Bozhovich, 1978) is linked to
the persistence of certain motives and their
dominance over other motives, with motives
being components of orientation E.M.
Nikereev’s ideas regarding the structure of the
personality orientation are also noteworthy
(Nikireev, 2004). The scholar considers the
notion of orientation via a correlation of groups
of motives (collectivist, personal, and personal-
prestigious). All these motives are positive:
collectivist motives reflect socially significant
goals; personal motives are associated with an
individual’s desire to learn something new, to
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improve oneself, and to be socially accepted;
personal-prestigious motives reflect social
recognition and finding one’s niche in society. Of
special interest in this sense are B.l. Dodonov’s
views on the notion of personality orientation,
which make up the theoretical basis of the study
presented in the article. The author defines
orientation as a set of specific needs which are
interesting not in terms of form, but in terms of
content. Depending on the content of the
program, needs may be physiological and
psychological. The former tend to grow
psychological in the course of an individual’s
life. Psychological needs in this case act as needs
reflecting a certain life attitude (a need for love
and respect, aesthetic pleasure €). Since love,
aesthetic pleasure etc. are emotions, it is a kind
of attitude to the surrounding world (Dodonov,
1978).

Raising a younger generation is a burning
problem in modern-day Russia. The task of
overcoming  adolescent  deviations  and
optimizing youth corrections acquires special
importance in the face of social instability and a
growing number of maladjusted teenagers. A
review of literature on educators’ gaining
authority among such teenagers allowed
formulating the general scientific research
problem whose major contradiction consists in
the educator’s firmness and even occasional
severity in dealing with socially maladjusted
adolescents on the one hand and the necessity to
gain their trust and authority by bridging the
communication gap and getting psychologically
closer on the other. The stated problem stipulates
the major objectives of the presented study: to
determine the type of the general emotional
orientation of educators who are most successful
in  working with socially maladjusted
adolescents; to find out adolescents’ preferences
in their choice of an educator of a certain
emotional orientation; to measure adolescents’
assessment of the personal traits of educators
referring to the major types of emotional
orientation which condition his or her authority
among socially maladjusted adolescents.

Literature review

The study of educators’ personal traits and
authority enabling them to carry out educational
process more effectively has received much
attention in contemporary psychological and
pedagogical literature (I.P. Andriadi, M.Y.
Kondratyev, D. Thi Oahn et al.) According to the
outstanding deviantologist M.Y. Kondratyev, an
authority figure is someone who is deferred to,
who acts as a role model, and who is entrusted
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with solving certain problems (Kondratyev,
1998). The researcher emphasizes that an
educator considered authoritative by his/her
students exerts a great educational influence on
them. His/her authority is constituted by the
authority of his/her professionalism, age,
professional status as well as moral authority as
an individual and personality. The scholar points
out that the educator perceived by his/her
students as an authority figure has a strong
educational impact on them. This authority is
comprised of several components: the educator’s
authority as a professional; the authority of the
educator’s age; the authority of the educator’s
status (power); his/her ethical authority as a
person — the lack of this component may reduce
the previous three to nil (Kondratyev, 1998).
M.Y. Kondratyev argues that at a certain stage of
gaining authority, students display emotionally
charged preferences. Interestingly, this process is
marked by an increase in the students’ personal
selectivity: some educators are considered as
having  authority = whereas  others  not
(Kondratyev, 1998). The idea that an educator’s
authority depends on a whole set of his/her
personal traits is shared by I.P. Andriadi (1997)
and D. Thi Oahn (1989). I.P. Andriadi claims that
an educator’s authority is formed through the
synthesis of personal traits: if an educator’s
qualities correspond to the requirements of
his/her professional activity, he/she is considered
an authority figure by the student body, and vice
versa (Andriadi, 2016).

Western European and American scholars are
investigating the following aspects of teacher-
student relationships influencing the process of
gaining authority among adolescents based on
mutual perception and personal qualities:
studying the mechanisms of shaping an
educator’s authority (Baumrind, 1971; Smetana
and Bitz, 1996; Buri, 1991; Walker, 2009;
Wentzel, Baker, and Russell, 2012), peculiarities
of communication styles in the teacher-student
discourse (Kaspar and Stelz, 2013, Bennett,
1976; Conti, 2004; Fisher and Fisher, 1979;
Flanders, 1970; Grasha, 1996; Heimlich and
Norland, 2002; Roorda, Koomen, Spilt, and Oort,
2011; Vogt, 2006), deviation risks and teacher-
student relationships during the period of
adolescent identification (Binder 1988; Livesley
and. Bromley 1973; Schultz 1982), patterns of
developing teenage deviations (Bonny, Britto,
Klostermann, Hornung and Slap, 2000; Murray
and Malmgren, 2005; Waters and Cross, 2010).
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Hypothesis

There are grounds to believe that all or many
spiritual needs explicitly or implicitly contain
some pre-programmed attitude to reality.
Depending on the basic program “code”, these
needs manifest themselves in certain beliefs,
ideals, and interests and so on. On the level of
beliefs, the program of an individual’s attitude to
reality is encoded as an emotionally colored
thought. It is highly probable that these programs
of attitude to reality fixed in the individual’s
mind are most active in personality
manifestations. The system of such programs or
needs makes up a complex construct called
personality  orientation. An individual’s
orientation towards certain values may emerge
only as a result of their prior recognition and
positive evaluation, either emotional or rational,
with personality orientation has two aspects —
one being connected with morals and worldview,
while the other — with emotions. The former was
explored in collectivistically and
individualistically-oriented research papers (L.I.
Bozhovich, T.E. Konnikova, A.V. Petrovsky,
E.M. Nikereev, Y.L. Kolominsky). The latter is
linked to an individual’s orientation towards a
certain quality of relations (emotional
experiences), and  represents  emotional
orientation. This aspect was largely explored by
B.1. Dodonov (1978).

Defining the notion of personality orientation,
B.l. Dodonov (Dodonov, 1978) projects it onto
the individual’s emotional sphere. As the
emotional system provides a rapid response to
any changes of the external environment that are
important in terms of individual needs, the
individual can interact with the surrounding
world and realize his or her needs on different
levels of commitment and degree of the
emotional contact with the environment as well
as determine the efficacy of this interaction.
Thus, emotional orientation is an integral and the
most characteristic part of an individual’s
propensities. Similar to an individual’s attitudes
that become generalized and form fundamental
traits of character, his or her personal mindset
and goal orientation as well as emotional
experience caused by the latter emerge within the
individual’s propensities and eventually become
part of a certain type and structure of his or her
emotional orientation. Emotional orientation is
broadly determined by an individual’s perception
of reality, his/her assimilation of external stimuli,
acquisition of new dispositions, and search for

his/her niche in life. Therefore “emotional
personality orientation” is an individual’s
orientation towards a certain quality of

Vol. 8 Niim. 23 /Noviembre - diciembre 2019

relationships and experiences connected with
them. The typology of emotional orientation is
based on the following theses which the
presented study relies upon: “There is a special
motivational factor of behavior and activity —
emotional orientation made up of a system of
coordinated and  subordinated  personal
expectations of certain experiences. Singling out
this factor is stipulated by disclosing the
dialectical dualism of emotions which act both as
evaluations and values” (Dodonov, 1978). In
accordance with these theses, B.l. Dodonov
singles out the following types of emotional
orientation (Dodonov, 1978): altruistic — an
eagerness to interact with people when the very
contact with those whom he/she ‘serves’ is
prioritized ~ (sympathy and  compassion
experienced through this contact are also
important and  valuable); communicative
eagerness to communicate with others based not
on ‘serving’ them but on building and
maintaining a positive emotional attitude and
contact; praxic — a desire to use one’s creative
potential and ideas in practical work, where both
the result and the process of achieving it matter;
gnostic eagerness to cognize the world, readiness
for mental operations and acts, for solving
difficult cognitive problems; romantic — the
pursuit of the mysterious and the unfamiliar, a
love of travel, excursions, communication etc.;
pugnic — an eagerness to fight in various life
situations; gloric — seeking fame and admiration
from others, a desire to be in the social limelight;
esthetic — a readiness for esthetic enjoyment
through music, painting, art, and literature;
acquisitive — a proclivity for hoarding and
philistinism; hedonistic — a pursuit of pleasure,
fun, enjoyment, and idling.

B.l. Dodonov puts forward the following criteria:
the existence of certain manifestations of the
invariant in emotional situations generating
emotions of this or that category and presented in
the form of the so-called “inventory” of the given
emotions as well as their frequent combination
and correlation. The inventory of emotions is
represented by desires, aspirations, attitudes, and
needs. For example, the inventory of altruistic
emotions manifests itself in the desire to bring
joy and happiness to others, “worrying about
someone, taking care of them”, “sharing
someone else’s success and joy”, “a feeling of
anxiety, affection and adoration”, loyalty. The
inventory of communicative emotions is made up
of “the desire to communicate, share ideas and
experiences, to find a response”, “respect for
someone”, “a feeling of appreciation and
gratitude”, “a yearning for the approval from
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someone an individual respects or is close to”
(Dodonov, 1978).

We suggest that a certain set of personal traits
along with a type of emotional orientation
possessed by an educator may impact on the
effectiveness of communication with students. In
particular, especially important for education is
the altruistic-communicative orientation, which
is part of the pedagogical orientation defined as
the individual’s emotional-axiological attitude to
and sustained interest in the teaching profession,
his or her aptitude and desire to practice various
kinds of educational work. The pedagogical
orientation manifests itself in the ability to relate
to the child’s world, to establish contact on the
emotional level, to influence children’s morals,
emotional and intellectual spheres actively and
flexibly, a friendly attitude to children, a desire
to work with them, respect for a student’s
personality, faith in the students’ potential, a
desire to help them.

Thus, in our investigation of the impact of an
educator’s personal traits and emotional
orientation on the process of gaining authority
among socially maladjusted adolescents we
proceed from the assumption that if an educator’s
predominant emotional interest is that in
educational activity, it is highly probable that his
or her altruistic-communicative personality
orientation may make communication with
socially maladjusted adolescents and the process
of gaining positive authority among them more
effective.

Materials and methods

In investigating the personality peculiarities and
orientation of teachers who successfully educate
socially maladjusted adolescents, the following
methods and techniques were used:

B.I. Dodonov’s questionnaire for determining an
individual’s emotional orientation. It was used to
establish the types of general emotional
orientation of educators who are successful in
working with socially maladjusted adolescents.
The questionnaire allows for discovering an
individual’s major inclinations for activities,
communication, subjects etc. and therefore
singling out the prevalent emotions caused by
these objects (Dodonov, 1978).
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D. Feldes’ modified scale of «sympathetic
distance”, which enables researchers to describe
an individual’s interpersonal relationships. The
degree of distance varies with different people
from an individual’s social circle. The scale
contains 11 degrees of intimacy in decreasing
order (Protasenko, 2015).

A referential scale measuring the circle of
significant (referential) others, whose opinions
are decisive for an individual and with whom the
respondent either interacts directly or measures
his/her actions and judgments against them. For
that purpose the respondents are offered 10
situational questions (1-A) and a list of people
surrounding them (1-B) (Protasenko, 2015).

The survey was conducted in Lipetsk secondary
schools and the local Medical- psychological
center in 2018-2019. It involved 28 educators
working with socially maladjusted teenagers and
62 at-risk adolescents. The criteria for selecting
adolescents were the cases of their being
summoned to the police station, administrative
offenses, running away from home, vagrancy and
the like.

Results

Let us consider the results of our survey. With the
help of the methods of observation and interview,
we discovered educators who are quite
successful in working with socially maladjusted
teenagers. These teachers are distinguished by
empathy, friendliness, an eagerness to
communicate and interact with children, a desire
to understand and help them, an ability to listen,
tactfulness, optimism, having faith in themselves
and their students, a positive self-perception as a
personality. An experimental group consisting of
28 such educators was formed. At the first stage
they were tested using B.I. Dodonov’s
questionnaire to determine an individual’s
emotional orientation. The results are shown in
Fig.1. According to the results, the predominant
types of emotional orientation in the group are
altruistic (15%) and communicative (18%).
Interestingly, in most cases the altruistic type of
emotional orientation includes the
communicative one and merges with it. That is
why further on we will consider the altruistic-
communicative type of emotional orientation as
an integral type.
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Fig. 1. Types of the general emotional orientation displayed by the educators from the study group (in %,

n=18)

Each type of emotional orientation is determined emotions is (“cMm” standing for
by the existence of a special “emotional “communicative”): “a desire to communicate
inventory”, with emotional experiences and with others” (CM-1), “a feeling of liking and
desires dominating in the process of favor” (CM-2), «a feeling of respect for others”
communication and practical work. The (CM-3), “a feeling of appreciation and gratitude”
inventory of altruistic emotions is the following (CM-4), “a feeling of adoring someone” (CM-5),
(“A” standing for “altruistic”): “a desire to bring “a desire to get approval from others” (CM-6).
joy and happiness to others” (A-1), “a feeling of The suggested inventory of predominant
worrying about someone” (A-2), “sharing emotional experiences in educators confirms the
someone else’s success and joy” (A-3), «a data obtained with the help of B.I. Dodonov’s
feeling of affection and adoration” (A-4), “a questionnaire for determining an individual’s
feeling of loyalty” (A-5), “a feeling of sympathy emotional orientation.
and pity” (A-6). The inventory of communicative
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The next stage of the research consisted in
exploring personal traits of educators with
altruistic-communicative type of emotional
orientation. The socially maladjusted adolescents
from the study group were offered a list of 40
personal traits from which they were to pick out
20 traits possessed by the educator with whom
they communicate regularly. Many of the traits
on the list make up the ‘emotional inventory’ of
both the altruistic and communicative types of
emotional  orientation:  shyness, honesty,
orderliness, efficiency, vigor, patience, self-
control, irascibility, determination, courage,
persistence, conscientiousness, vanity,
selfishness, industriousness, emotionality, self-
confidence, rudeness, callousness,
trustworthiness, ability to relate to others,
keeping one’s word, organizational skills,
exactingness, a sincere love for children,
creativity in work, responsiveness, optimism,
kindness, soulfulness, erudition, sociability, a
readiness to help, a sense of humor, pride. The
results of this stage of research are shown in
Figure 2. They testify to the fact that out of the

“inventory” of the educators’ personal traits,
68% of the teenagers intuitively selected traits
making up the general emotional orientation, i.e.
personal traits implying readiness for interaction,
when the immediate contact with those they
serve as well as sympathy and compassion
accompanying it are of paramount importance;
they also selected traits connected with an
eagerness to communicate with other people as
part of establishing and maintaining a positive
emotional relationship and contact but not as part
of ‘serving’ those others.

The adolescents from the study group were to
select and rate on a scale from 1 to 5 educators’
personal traits which manifest themselves most
often in the course of communication. The results
shown in Figure 3 testify to the fact that
adolescents also prefer personal traits making up
the altruistic-communicative type of the general
emotional orientation and rate them high. The
arithmetic average of the 20 traits listed in the
questionnaire equaled 70 points.
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Fig. 3. Adolescents’ assessment of the personal traits of educators with the altruistic-communicative type
of the general emotional orientation (average value, n=34)
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Discussion

The results of the survey show that the
predominant kinds of emotional orientation in
the educators from the study group are altruistic
(15%) and communicative (18%). Therefore the
general emotional orientation is an educator’s
orientation towards a certain quality of
relationships and experiences relating to them.
This kind of orientation determines the
educator’s needs and personal traits through the
predominant emotional experiences. At the same
time, the altruistic and communicative types of
educators’ general emotional orientation imply a
readiness to interact with adolescents and
awareness of the usefulness of their work, when
the immediate contact with those they serve and
a desire to live for the sake of others bringing
them joy, helping and supporting them becomes
very important. According to the obtained data, a
certain set of personal traits possessed by an
educator contributes to shaping the students’
attitude to him or her and helps the educator to
gain authority among socially maladjusted
adolescents. Such an educator enjoys authority
and acts as a role model for adolescents.
Teenagers defer to his or her opinion, comply
with his or her requirements, and try to win
his/her trust and respect. This conclusion is
confirmed by the stages of the research at which
adolescents intuitively select educators with the
altruistic (36%) and communicative (32%) types
of the general emotional orientation as their
reference (significant) person. It is also
confirmed by the results of the research
indicating that out of educators’ personal traits
manifesting themselves in the process of
communication, adolescents tend to select and
rate high (70 points on average) personal traits
making up the altruistic-communicative type of
the general emotional orientation. Based on the
results of the research, one can come to the
conclusion that educators possessing personality
traits that make wup the altruistic and
communicative types of the general emotional
orientation (honesty, self-confidence, sociability,
ability to relate to be accepting of others,
exactingness, respect for children and so on.) are
able to exert a positive influence on the behavior
and activity of socially maladjusted adolescents.

Conclusion

The experimental study of the correlation
between personal traits of an educator possessing
the altruistic-communicative type of emotional
orientation and the process of gaining authority
among socially maladjusted adolescents resulted
in the following conclusions:

Vol. 8 Niim. 23 /Noviembre - diciembre 2019

e The predominant types of emotional
orientation of “effective” educators who
are successful in working with socially
maladjusted adolescents are altruistic
(15% of the educators in the study
group) and communicative (18%).
Since these types are functionally
similar and complementary, it is
possible to combine them into one type
of emotional orientation — altruistic-
communicative. The stated orientation

types fully correspond to their
professiogram.
e Adolescents intuitively choose

educators with the altruistic (36%) and
emotional (34%) types of the general
emotional orientation as a reference
(significant) person.

e  While assessing educators’ personality
traits, adolescents prioritize traits which
make up the ‘inventory’ of altruistic and
communicative types of emotional
orientation: honesty, self-confidence,
sociability, ability to relate to and be
accepted by others, exactingness,
kindness, soulfulness, a sincere love for
children etc.

e The integrity of an educator’s authority
as perceived by adolescents is
determined both by the general type of
emotional orientation and a whole
complex of personality traits making up
his or her authority.

Shaping a personality is a complex process of
forging character, developing interests, building
relationships with others, forming attitudes to
moral norms, the surrounding world, and oneself.
An adolescent’s adjustment in the modern world
of social relations is primarily determined by his
or her having a set of certain traits, features,
peculiarities, either contributing to its success or
hampering it. A major prerequisite for
adolescents’ positive social adjustment is the
educator’s personality.
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