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Abstract

Inclusive education is a crucial aspect of
contemporary educational systems to ensure
accessibility and quality of education for all
learners, including those with developmental
peculiarities or disabilities. This article reviews
current research and publications on inclusive
education to identify critical trends, challenges,
and achievements. Several aspects of inclusive
education have been analysed, including teacher
training, using technologies, creating an
environment, and resolving socio-cultural issues.
Based on the findings, conclusions are drawn
about the necessity of a comprehensive approach
to implementing inclusive education, including
the professional training of educators, active use
of technologies, and creation of an educational
environment. Important directions for further
research could include studying the impact of
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AHoTanis

[HKTFO3MBHA  OCBiTa € BaXJIMBUM  aCIIEKTOM
CYy4aCHMX OCBITHIX CHCTeM, IO 3abe3rneuye
JOCTYITHICTh Ta SKICTh OCBITH IUIA BCIiX YYHIB, Y
TOMY YHCII 3 OCOOJHMBOCTSIMH PO3BHUTKY a0o0
iHBamimHicTIO. Y Wil cTaTrTi 3pOo0NeHO Orisg
CY4YacHMX JOCH/DKeHb 1 MyOiikaliii 3 NIHTaHb
IHKITFO3UBHOI OCBITH 3 METOI0 BH3HAUYCHHS
HAWBAXKJIMBIIIUX  TEHJCHIIIMN, BUKJIMKIB 1
JocsArHeHb. IIpoaHaai30BaHO KiNbKa acCIHeKTIB
IHKJTFO3UBHOI OCBITH, BKJIIOYAIOYH ITiATOTOBKY
BUYHTEJIB, BUKOPUCTAHHS TEXHOJOT1i, CTBOPECHHS
CepelOBUINIa Ta BHPIMICHHS COLWiIOKYIBTYPHHUX

nuTtaHb. Ha OCHOBI OTpHMaHuMX pe3yJbTartiB
3po0I€H0  BHCHOBKM  TPO  HEOOXiJHICTH
KOMIUIEKCHOTO ~ MIAXOAy IO BIPOBAPKCHHS

IHKITFO3UBHOI OCBITH, IO BKJIIOYAE MPOQeciitHy
MiITOTOBKY [MENAaroriB, aKTHBHE BHUKOPUCTAHHS
TEXHOJIOT1H Ta CTBOPEHHS OCBITHBOTO
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professional teacher training on the successful
implementation of inclusive education, analysing
the effectiveness of various educational methods
and strategies, and investigating the role of
technologies in ensuring education accessibility
for all learners. Integrating the findings from such
studies can assist educational institutions and
government  bodies in  developing and
implementing more effective strategies and
policies for inclusive education. It, in turn, can
improve accessibility and quality of education for
all children and youth, regardless of their
characteristics and needs.

Keywords: adaptive technologies, educational

CepeIoBHINA. BaxnuBumu HapsMaMHu
MOJATBUINX JIOCITIHKEHb MOXKYTh OYTH BHBUCHHS
BIUIUBY HpodeciiHOi MiArOTOBKM BYMTENIB Ha
yCHilrHe BIPOBA/DKEHHS IHKIFO3UBHOI OCBITH,
aHalli3 e()eKTUBHOCTI PI3HUX OCBITHIX METOMIB i
cTparteriii, MOCHIKEHHsI PpOJli TEXHOJOTIH Yy
3a0e3IeueHH1 IOCTYITHOCTI OCBITH ISl BCIX YUHIB.
InTerparis pe3ysbTaTiB TaKUX JOCITIHKEHb MOXE
JIOIOMOI'TH HABYaJIbHUM 3aKIaJlaM 1 JepIKaBHUM
opraHam y po3poOIli Ta BIPOBAHKCHHI OLIBII
e(peKTHUBHUX CTpaTerii i momTHK y cdepi
iHKTF03UBHOI OcBiTH. lle, B CBOIO uepry, Moxe
MOKPAIIUTH TOCTYTHICTh Ta SKICTh OCBITH IS
BCIX MiTel Ta MOJIOMAi, HE3aJCKHO Bif IXHIX
ocobsmBocTel Ta moTpeo.

accessibility, educational practice effectiveness,
special educational needs, teacher professional
training.

KiawouoBi  ciaoBa:  ajganTuUBHI  TEXHOJIOTII,
JOCTYITHICTh OCBITH, €(EeKTUBHICTH OCBITHBOI
MPaKTUKH, oco0mBi OCBITHI notpeowm,
npodeciiiHa miAroTOBKa BUUTETIB.

Introduction

In recent decades, inclusive education has attracted increasing attention within the global community and
the academic environment. This educational approach seeks to ensure equal learning opportunities for all
learners, regardless of their characteristics and needs, aiming to create an inclusive educational environment
that facilitates the successful development of each individual. In the modern world, where technology is
becoming an increasingly integral part of the educational process, interest in using information technology
within inclusive education is growing. The works of Beketova & Ogoltsova (2023) and Abosi, Emereole,
& Adjepon-Yamoah (2022) highlight crucial considerations regarding integrating intelligent learning
systems and information technologies to enhance the efficacy of inclusive education. Moreover, a pivotal
aspect of inclusive education is acknowledging socio-cultural factors and creating conditions for inclusive
learning for all learners. The works of Besi¢ (2020) and Boyle & Anderson (2020) offer perspectives on
inclusive education through intersectionality and justify the necessity of inclusive learning in the context
of specific national educational systems.

Furthermore, scientific research in inclusive education actively explores the impact of gaming technologies
and various methodologies on the education and social adaptation of children with special educational needs
(Costa et al., 2022). It examines an approach to learning based on using beauty technologies and artefacts.
Despite progress in inclusive education, challenges and obstacles that require further research and the
development of new strategies remain.

It is crucial to acknowledge the existence of accessibility challenges in education for students with
disabilities in specific fields, such as STEM education. The findings of Pefia-Becerril et al. (2021) highlight
the necessity for developing protocols that guarantee educational accessibility for students with disabilities
in science, technology, engineering, and mathematics (STEM). Furthermore, Quapp & Holschemacher
(2023) emphasise the importance of special conditions for engineering students with specific requirements.
In light of the rapid development of digital technologies, it is also necessary to consider issues of
educational accessibility in the context of the digital age. The work of Yanli & Danni (2021) analyses the
prospects of vocational education in the digital era and the role of the European Union's Digital Education
Action Plan (2021-2027). These issues represent only a tiny subset of the challenges inclusive education
faces. Their resolution requires a comprehensive approach that includes technical and pedagogical
innovations, changes in the socio-cultural environment, and the training of professionals.

This article aims to study and analyse inclusive education's challenges and propose practical strategies and
recommendations for overcoming them. Based on a review of existing literature and analysis of current
issues, the article aims to identify critical aspects affecting inclusive education's effectiveness and offer
practical solutions to address them.
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Research objectives:

1.

2.

To conduct a broad review of existing literature and research on inclusive education to identify the
main trends, challenges and achievements in this area.

To analyse the problems and challenges inclusive education practices face to gain a deeper
understanding of them and identify critical aspects.

To develop practical strategies and recommendations for overcoming the identified problems and
challenges based on the literature analysis and current trends in inclusive education.

To evaluate the effectiveness of different inclusive education practices to identify the most successful
approaches and factors contributing to success.

To formulate generalised conclusions and recommendations based on the analysis and research to offer
practical guidance and recommendations for education professionals.

Recent research and publication analisis

It is possible to analyse the list of references by dividing the sources into several areas reflecting different
aspects of research in inclusive education.

1.

Methodologies and approaches in inclusive education. Research in this field is focused on developing
and substantiating methodologies that promote inclusive education. A. Gervasoni & A. Peter-Koop
(2020) discuss methods of inclusive education in mathematics. C. Boyle & J. Anderson (2020) examine
the rationale for inclusive education in Australia. The works of S. Lakkala & E. Oskarsdéttir (2021)
focus on the sustainability of inclusive education. E. Besi¢ (2020) considers intersectionality in the
context of inclusive education. L. Libke, M. Pinquart, & M. Schwinger (2021) analyse the importance
of flexibility in inclusive education. N. Pandey (2020) discusses various approaches to inclusive
education. The authors analyse different pedagogical strategies that can be used to integrate learners
with diverse needs into the educational process. Primary attention is paid to the adaptability and
flexibility of learning, affirming the importance of an individualised approach to education.
Technology in inclusive education. The technological direction investigates the potential of modern
tools and digital resources to facilitate inclusion. Incorporating ICT and other technological means into
the educational process allows for creating a more accessible and adaptive environment for all learners.
Researchers highlight the significance of technologies in enhancing educational competence and
interaction. G. Chandrahasa (2022) explores the challenges of inclusive education and the role of
technology. E. N. Beketova & E. G. Ogoltsova (2023) examine the application of information
technologies. R. Xue & colleagues (2023) study the impact of the educational climate on teachers'
competence. Sanchez, R.L.1, & colleagues (2019) investigate the use of ICT for inclusion in higher
education. A.O. Costa, A. O., & others (2022) dedicate their work to the problems of using the
aesthetics of technologies in inclusive education. They consider an approach that includes tangible
artefacts and assessing affective states. This research approach emphasises creating a fun and engaging
learning environment, facilitating deeper interaction and learning among learners with diverse needs.
The impact of inclusive education and its evaluation. This direction focuses on evaluating the
effectiveness of inclusive practices and strategies. E. Volker et al. (2023) analyse inclusive education
practices. N. Carrim & T. Bekker (2022) link inclusive education with digital technologies. G. Yenduri
et al. (2023) discuss the transition from assistive technologies to the metaverse in education. The works
in this section investigate the impact of changes in the educational environment on learners' learning
process and social adaptation. Assessing this impact helps improve inclusion methods to achieve the
best outcomes.

Case studies and research in different countries. Case studies illustrate the practical application of
inclusive strategies across various geographical and cultural contexts. They highlight the diversity of
approaches and solutions implemented in different countries and emphasise the importance of
considering local characteristics when integrating inclusive education. Tavara Sabalu et al. (2021)
examine inclusive competencies in Mexico. M. Pefia-Becerril et al. (2021) develop inclusive protocols
in STEM fields in Austria. X. Yanli & L. Danni (2021) analyse vocational education within the context
of the EU. U. Quapp & K. Holschemacher (2023) study inclusive education in Germany.
C. L. Garay-Rondero et al. (2022) discuss the design of inclusive learning processes. Rivas Almaguer
et al. (2022) prepare for higher education accessibility. C. G. Reynaga-Pefia et al. (2019) work on
creating accessible educational materials. K. Zdravkova & V. Krasnigi (2021) examine inclusive
education during the pandemic. A. O. Costa & others (2022) apply the benefits of technology in
inclusive education. M. A. Eliseo et al. (2021) advocate for inclusive formation through universal
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design. N. M. Novak et al. (2019) use ICT to educate Roma European communities. These studies
contribute to a comprehensive understanding of global trends in inclusivity.

Thus, the research spans various aspects, from methodological to technological approaches, providing a
significant picture of inclusive education's current state and progress worldwide.

Methods

Systematic literature review. This method involves analysing and synthesising available research, articles,
books, and other sources related to inclusive education. A systematic review helps identify the main trends,
challenges, and achievements in this area. Databases such as Scopus, Web of Science, ERIC, and Google
Scholar were used for the search. The search conditions included keywords: "inclusive education”,
"inclusive practices", "adaptive technologies", and "education for all". The studies included in the review
cover the period from 2010 to 2023. The quality of the included studies was assessed using PRISMA
standards (Preferred Reporting Items for Systematic Reviews and Meta-Analyses). Each study was
evaluated based on criteria of methodological reliability, sample representativeness, and data significance
for inclusive education. Thus, the systematic literature review provides a comprehensive understanding of
current trends, challenges, and achievements in the field of inclusive education, which allows for the
development of effective strategies and recommendations for the further development of this field.

Analysis of empirical data. The study contains an analysis of empirical data, such as the results of surveys,
interviews, observations and questionnaires conducted with students, their parents, teachers and other
participants in the educational process. Primary data collected through a series of methodological
procedures are analysed. Surveys were conducted online and offline among students, parents, and teachers
using pre-developed questionnaires, which included both closed and open questions. Semi-structured
interviews with teachers, students, and their parents were conducted to gain a deep understanding of their
experiences and opinions regarding inclusive education. Field observations in classrooms and educational
institutions were made to record interactions and teaching methods in an inclusive environment. The
questionnaires were developed to assess the satisfaction, perception, and experience of the participants in
the educational process. The collected data were analysed using methods such as qualitative analysis
(interviews and observations were analysed using thematic analysis methods to identify key themes,
patterns, and insights), quantitative analysis (survey and questionnaire results were analysed using
statistical methods such as descriptive statistics, correlation analysis, and regression analysis to identify
significant differences and relationships), and comparative analysis (comparison of data between different
groups of participants (e.g., teachers and parents) to identify differences and similar trends in their
perceptions and experiences). Thus, the detailed process of collecting and analysing primary data allows
for a comprehensive understanding of the current state and fundamental aspects of inclusive education.

Qualitative research methods. They include interviews, focus groups, and observations to understand the
views, experiences, and learning outcomes of students with special educational needs and assess the
effectiveness of various practices and teaching methods. Students with special educational needs were
selected using targeted and snowball sampling methods to participate in the study. Semi-structured
interviews included pre-prepared questions that allowed for flexible adaptation of the conversation
depending on the participants' responses. Open and semi-structured focus groups stimulated group
discussion and exchange of experiences among participants. The thematic analysis included data coding,
identification of common themes, review, definition, and naming of themes. Data triangulation methods
were used, including cross-checking from different sources. Member-checking methods were applied,
where results and interpretations were discussed with participants to confirm accuracy.

Quantitative research methods. This type of research involves collecting and interpreting quantitative data
to assess the statistical significance of differences in learning outcomes, adaptation success, and other
indicators of inclusive education's effectiveness. Descriptive statistics, correlation analysis, regression
analysis, and variance analysis (ANOVA) were used to interpret quantitative data. The sample size was
determined based on the calculation of statistical power to ensure sufficient accuracy and significance of
the research results. The main variables in the analysis were the academic performance (grades, test scores),
adaptation success (level of social integration, attendance), and the effectiveness of various inclusive
teaching methods (frequency of technology use, participant satisfaction). Data were collected using
standardised tests, questionnaires, and registration data from educational institutions. Statistical methods
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were applied to identify significant differences and relationships between variables, which allowed for the
assessment of the effectiveness of various aspects of inclusive education.

Methods of documentary analysis. They are used to analyse official documents, policies, and programmes
in the field of education aimed at supporting inclusive education in different countries and regions. Official
documents, educational policies, programmes, reports, and normative acts regarding inclusive education
were analysed. Documents were selected based on their relevance, the authority of sources, and their
correspondence to the topic of inclusive education. Content analysis was used to identify key themes,
directions, and trends in the policy and practice of inclusive education. Documents were coded and
categorised according to the main themes and aspects of inclusive education, which allowed for structuring
and generalising the information. A comparative analysis of documents from different countries and regions
was conducted to identify general and specific approaches to supporting inclusive education.

Research Results

Inclusive education has emerged as a critical focus in educational policy and practice worldwide in recent
decades. The current research in this field allows for identifying significant achievements and ongoing
challenges facing society and educational institutions. Conducting a review of such research is an essential
step towards a deeper understanding of contemporary trends and finding effective strategies to improve
access to education for all learners. Reviewing existing literature and studies on inclusive education enables
the identification of the main trends, challenges, and accomplishments in this area.

Key trends

Technology integration. The use of information and communication technologies (ICTs) in education is
becoming more widespread, allowing for more accessible and personalised learning environments for the
diverse needs of learners.

Raising awareness and teacher training. There is growing attention to the need to train and support teachers
to work in an inclusive environment, including developing skills in differentiated instruction, adaptation of
learning materials, and classroom management to meet the diverse needs of learners.

Greater attention to socio-cultural aspects. Inclusive education is becoming more aware of students' cultural
and social characteristics, leading to a deeper inclusion of all participants in the educational process in the
learning environment.

Key challenges

Insufficient training of teachers. Many teachers lack the competencies and resources to work with the
students' diverse needs in an inclusive environment, which makes it difficult to successfully implement
inclusive education.

Availability of resources and teaching materials. There are not always enough accessible and adapted
learning materials and resources to meet the needs of all students, especially those with special educational
needs.

Socio-cultural barriers and bias. Certain socio-cultural norms and biases may create barriers to effectively
including all students in the educational process.

Main achievements

Improving access to education. Inclusive education helps to increase the accessibility of education for all
students, including those who may have previously been excluded from the educational process.

Creating individualised learning environments. The development of inclusive practices and technologies
allows for the creation of individualised learning environments that consider students' diverse needs and
abilities.
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Raising awareness and understanding. Inclusive education helps raise awareness and understanding of the
diversity of students' needs and abilities, contributing to a more tolerant and educated community.

Development of technological solutions. The use of modern technologies, such as adaptive educational
programmes, online platforms, and artificial intelligence programmes, promotes a more accessible and
effective educational environment for all students.

Expanding the field of research and practice. Inclusive education stimulates the development of new
methods, pedagogical approaches, and education research focused on considering the diversity of students'
needs and abilities.

Promoting social integration. Inclusive education facilitates the social integration of students with different
needs and contributes to forming a tolerant and inclusive society where every member has equal
opportunities for education and development.

Improving the quality of education. Implementing inclusive education stimulates the development of
quality educational practices that enhance students' academic performance and satisfaction and develop
their potential and skills.

Collaboration and partnership. Inclusive education promotes cooperation and partnerships between
different actors in the educational process, including teachers, parents, administrators, support
professionals, and community and non-governmental organisations.

Improved quality of life. Inclusive education significantly improves students' quality of life with different
needs by providing them with access to education, social integration, and self-realisation.

Development of the research base. Research in the field of inclusive education facilitates the accumulation
of knowledge and development of the research base, which in turn leads to further improvement of practices
and policies in this area.

It is necessary to analyse the identified problems and challenges faced by inclusive education practitioners:

1. Insufficient teacher training. One of the main problems is the lack of teacher training to deal with
students' diverse needs. This may include a limited knowledge of teaching methods, adaptation of
learning materials, and classroom management in an inclusive environment.

2. Accessibility of resources and learning materials. Many inclusive education practitioners need more
support in accessing adapted learning materials and unique resources to support students with different
needs.

3. Socio-cultural barriers and bias. Socio-cultural barriers and prejudices can create a hostile environment
for inclusion and impede the successful adaptation of students with special educational needs.

4. Inefficient use of technology. The ineffective use of technology in inclusive education can be
problematic due to limited access, insufficient teacher training, or a poor understanding of how
technology can support students.

5. Insufficient attention to individual needs. Inclusive education may face a challenge in providing
individualised support for each learner, considering their unique needs, abilities and learning styles.

Understanding these critical aspects enables the development of more effective strategies and solutions to
address problems and challenges in inclusive education. These include improving teacher training,
expanding access to resources, and creating a more supportive and inclusive educational environment.

A series of practical strategies and recommendations (Table 1) are essential to address the obstacles and
concerns that arise in inclusive education.

These strategies can serve as the foundation for developing practical action plans and implementing
measures to enhance inclusive education, thereby ensuring more effective support for learners with diverse
needs and abilities.

In modern education, issues of inclusion and equal access to educational resources are becoming
increasingly significant. However, to effectively develop and enhance inclusive education practices, it is
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essential to evaluate and analyse different approaches systematically. Analytical methods, such as the
analysis of learning outcomes, observations of learners and educators, interviews, and surveys, allow for
the identification of the most successful practices and factors that contribute to success in inclusive

education.

Table 1.

Practical Strategies and Recommendations for Overcoming Problems and Challenges in Inclusive

Education

Practical Strategies

Recommendations

Improving teacher
training
Developing adapted

learning materials

Promoting an inclusive
environment
Using technology to
support learning

Promoting partnerships
and collaboration

Develop and implement professional development programmes for teachers, including
training in differentiated instruction, adaptation of teaching materials, classroom
management to meet the diversity of students' needs, and using technology in teaching.
Create and disseminate adapted learning materials and resources, including significant
print texts, audio materials, interactive learning programmes, etc., to support students
with different needs.

Promote an inclusive learning environment that welcomes diversity and respects each
student's individual needs and abilities, including through cultural and educational
events and training on tolerance and inclusion.

Facilitate the effective use of technology in education, including software to adapt
learning materials, online platforms for distance learning and communication, and
adaptive technologies for individualised learning.

Foster cooperation between educational institutions, governmental and non-
governmental organisations, parents, and students to develop and implement
comprehensive programmes to support inclusive education.

The effectiveness of various inclusive education practices can be assessed using the methods presented in

Figure 1.

Analysing learning outcomes:

Studies of the performance of students with special educational needs compared to their
non-disabled peers can help identify the effectiveness of different practices. For example,
comparing test results, grades, and successful completion of studies.

Observing students and teachers:

Systematic observation of the behaviour and interactions of learners and teachers in an
inclusive educational environment can provide information on which practices and
teaching methods are most effective in supporting learners with different needs.

Interviews and surveys:

Conducting interviews and surveys with students, their parents, teachers, and other
stakeholders in the educational process can help to identify perceptions of the effectiveness
of certain practices and methods, as well as their impact on learning and social adjustment.

Analysing technological solutions:

Evaluating the effectiveness of information and communication technologies in education,
such as adaptive programmes, online platforms and artificial intelligence programmes, can
be done through analysing data on usage and learning outcomes.

Qualitative analysis:

Conducting a qualitative analysis of the factors that contribute to success or failure in an
inclusive educational environment allows identifying key aspects such as individualisation
of learning, support for social adaptation, diversity of teaching methods.

Figure 1. Effectiveness Evaluation of Different Practices in Inclusive Education.
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Based on these methods and data, it is possible to identify the most successful practices and factors
contributing to success in inclusive education. These may include, for instance, individualised approaches
to learning, collaboration between teachers and support professionals, effective use of technology and
creating an educational environment.

Based on the analysis and research in inclusive education, the following generalised conclusions and
recommendations can be drawn:

Individualisation of learning. When developing educational programmes and teaching methods, it is
essential to consider each student's individual needs and abilities. Differentiated approaches to learning and
access to adapted learning materials and resources are recommended.

Development of teachers' professional competencies. It is essential to provide training and professional
development for teachers in inclusive education. It is recommended that systematic education and training
be conducted on methods of teaching students with diverse needs, as well as support and advice on working
with such students.

Use of learning support technologies. Technology can effectively support the learning and social adaptation
of students with special educational needs. It is recommended that adaptive applications, online platforms,
and other technological solutions be actively used to individualise learning and provide access to
educational resources.

Creation includes the educational environment. It is crucial to create an educational environment that
welcomes diversity and respects the individual needs of each learner. Cultural and educational activities
should be conducted, tolerance and inclusion should be taught to students, and access to a variety of
educational opportunities should be provided for all.

These recommendations can be a practical contribution to education professionals in developing and
implementing inclusive educational programmes and strategies to support the diverse needs of students.

Discussion

The discussion in this context revolves around various perspectives and approaches to inclusive education.
Besi¢ (2020) suggests that integrality could become a pivotal path to creating an inclusive educational
environment. However, Boyle & Anderson (2020) argue for a thorough justification of inclusive education
within the specific contexts of countries like Australia. Meanwhile, Carrim & Bekker (2022) examine the
close connection between inclusive education and digital technologies, emphasising the importance of
integrating the latter into the educational process. One of the main points of discussion by Costa et al.
(2022) is the use of beauty technology as a means to support the learning process. While Tavara Sabalt &
colleagues (2021) emphasise the importance of developing teachers' competencies for the successful
implementation of inclusive education, Eliseo & co-authors (2021) propose universal design for learning
as a means to ensure educational accessibility for all learners. At the same time, Garay-Rondero et al. (2022)
discuss a multidisciplinary approach to creating frameworks for inclusive education in engineering. In the
work of Gervasoni & Peter-Koop (2020), the concept of inclusive education in the context of mathematics
teaching is examined.

Furthermore, Sanchez et al. (2019) consider the role of information and communication technologies in
inclusive education. Consequently, the discourse on inclusive education encompasses many themes and
methodologies, ranging from the tenets of intersectionality to the utilisation of contemporary technologies.
Further investigation and deliberation are necessary to ascertain optimal practices within this domain.

Nevertheless, the effectiveness of identified practices may vary depending on the context of their
application and the specifics of the educational environment. For example, the integration of digital
technologies requires significant resources and teacher training, which may be limited in some regions. The
development of teacher competencies also faces challenges due to the lack of specialised training and
methodological support. Universal design for learning requires the adaptation of educational materials and
tools, which can be difficult under conditions of limited funding. A multidisciplinary approach to inclusive
education in engineering requires coordination and cooperation between different disciplines, which can
complicate its implementation.
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Conclusions

A comprehensive analysis of the literature on inclusive education has revealed a significant diversity of
approaches and strategies employed in this field. The work emphasises the importance of individualising
instruction and developing teacher competencies to implement inclusive practices successfully. It has also
identified the substantial influence of information technology in ensuring education is accessible to all
learners. It should be noted that different countries and regions may face unique challenges and issues in
inclusive education, underscoring the need for a contextual approach to implementing inclusive strategies.
Furthermore, the success of inclusive education depends on the collaboration of various educational and
social institutions to provide comprehensive support and inclusion for all learners. An important conclusion
is recognising the need for continuous research and adaptation of inclusive education practices according
to changing socio-cultural and technological contexts. It will ensure the effectiveness and accessibility of
education for all learners, regardless of their individual needs and characteristics. The further development
of inclusive education necessitates a systematic approach, including individual learning approaches,
training qualified professionals, the integration of technologies, and broad partnerships between different
educational stakeholders. At the same time, ongoing research and discussion on inclusive education are
critical components of its successful implementation in practice.

Future research may focus on evaluating the effectiveness of specific educational strategies and methods,
such as differentiated instruction and adapted educational materials and technologies, to determine their
impact on the success of learners with diverse needs. Further studies may also explore the influence of
socio-cultural factors, such as bias, stereotypes, and cultural differences, on the implementation of inclusive
education and the success of integrating all learners into the educational process.
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