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Abstract 

 

Successful communication in English as a 

foreign language depends primarily on the 

amount of vocabulary learned, which ensures 

speech appropriateness in a particular 

communicative situation and adequate 

perception of information. The article reveals the 

conditions for forming future language teachers’ 

lexical competence in Ukrainian higher 

pedagogical education institutions on the 

example of vocabulary denoting coronalogisms. 

The summative stage revealed students’ positive 

motivation for learning new vocabulary, while 

the formative one was aimed at expanding 

students’ range of vocabulary on a particular 

topic. The work was carried out in three stages: 

introducing new vocabulary; practicing and 

consolidating new material; using the target 

vocabulary in written and oral speech. 

Determining the range of students’ vocabulary, 

their word knowledge quality and ability to use 

target vocabulary at the control stage gives 

grounds to state the effectiveness of conditions 

  Анотація 

 

Успішність практичного використання 

англійської мови як іноземної залежить 

насамперед від обсягу засвоєної лексики, 

оскільки саме вона забезпечує коректність 

сформульованих висловлювань у конкретній 

ситуації спілкування і правильність сприйняття 

інформації ззовні. У статті розкрито умови 

формування лексичної компетентності 

майбутніх учителів-філологів закладів 

педагогічної освіти України на прикладі 

лексики на позначення короналогізмів. На 

констатувальному етапі виявлено позитивну 

мотивацію здобувачів освіти до оволодіння 

новою лексикою. Робота на формувальному 

етапі була спрямована на формування в 

студентів належного об’єму словникового 

запасу з конкретної теми та здійснювалася на 

трьох етапах: ознайомлення та семантизації 

нової лексики; відпрацювання та закріплення 

нового матеріалу; використання засвоєних 

лексичних одиниць у писемному та усному 

мовленні. Визначені об’єм словникового 
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for forming future language teachers’ lexical 

competence during the pandemic: using ICT and 

time-conditioned blended learning as a 

combination of traditional and distance learning. 

 

Keywords: lexical competence, coronalogisms, 

foreign language, information and 

communication technologies, blended learning. 

запасу, якість знань слів і здатність 

послуговуватися новою лексикою на 

контрольному етапі дають підстави 

стверджувати ефективність умов формування 

лексичної компетентності майбутніх учителів-

філологів у період пандемії: використання 

інформаційно-комунікативних технологій та 

зумовлене часом змішане навчання як 

поєднання традиційного та дистанційного. 

 

Ключові слова: лексична компетентність, 

короналогізми, іноземна мова, інформаційно-

комунікативні технології, змішане навчання. 

   

Introduction

 

Competence-based approach and creating 

conditions for the formation of students’ 

appropriate competencies occupy the leading 

position in the restructuring of the education 

system. New standards of the competence 

education paradigm call for introducing 

innovative approaches and technologies in the 

training of future language teachers. The Law of 

Ukraine “On Higher Education” (Law No 1556-

VII, 2021) states that competencies are dynamic 

combinations of knowledge, skills and abilities, 

practical know-how; ways of thinking; 

professional, ideological and civic qualities; 

moral and ethical values that determine a 

person’s ability to successfully carry out 

professional and further educational activities, 

obtained at a certain level of higher education. 

 

The subject of pedagogical theory and practice is 

the problem of introducing a new modern 

competence approach in higher education 

institutions (HEI) and, accordingly, the 

formation of future language teachers’ 

competencies. The current professional standard 

and the order of the Ministry of Economic 

Development, Trade and Agriculture №2736 of 

23.12.2020 define personal characteristics of the 

teacher (emotional and ethical competency) and 

professional competencies (Ministry for 

Development of Economy, Trade and 

Agriculture of Ukraine, 2020). 

 

LiteratureReview  
 

It is worth mentioning that linguistic 

communicative competency is the key one in the 

structure of professional competencies of future 

language teachers. Drozd (2017) believes that 

speaking about foreign language teachers’ 

linguistic communicative competency we 

indicate two main groups of skills: proper 

communicative (establish contact with 

interlocutors, maintain conversation, produce 

utterances of different styles and genres, ability 

to engage students in learning the subject). and 

professional-communicative (good command of 

vocabulary, didactic and linguistic terminology; 

implementation of educational communication 

through language means realizing the aesthetic 

function of language, represent the beauty and 

richness of language; the ability to produce 

educational discourse, paraphrase, identify and 

correct mistakes in their own and their students’ 

speech, etc.)  

 

Despite the perfection of the system, language 

has the potential to adapt to the needs of society, 

the language community. Academician 

Rusanivsky (1988) was convinced that the main 

function of language is to reflect the progress of 

society, because it is designed to consolidate and 

accumulate human experience and promote its 

exchange in the process of creating material and 

spiritual culture. In general, language dynamics 

is characterized by three processes: evolution, 

development and improvement. 

 

The vocabulary of the English language is 

constantly changing and replenished with new 

lexical units. The most common areas of 

neologisms are those that are characterized by 

change and innovation, i.e. modern technology, 

scientific progress. However, in 2020, the field of 

medicine gained unprecedented popularity. The 

interest of the world community was caused by 

the emergence of a new type of coronavirus, 

which led to a global pandemic (Burgos, 2020; 

Moran & Raycraft, 2020). 

 

On July 3, 2020, Global Language Monitor 

(GLM) announced that the most popular word of 

2020 was Covid (Payack, 2020). According to 

GLM, 24 of the 50 highest-rated words are 

related to the pandemic, with 17 of them in the 

top 30. 
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The editor-in-chief of the Oxford Dictionary of 

English (Paton, 2020) claims that lexicographers, 

trying to update the vocabulary in time, take into 

account the extraordinary events of 2020 and 

make changes to the usual quarterly cycle of 

publications. But in these extraordinary times, 

when lexicographers of the Oxford English 

Dictionary work from home, like many others in 

the world, they constantly monitor the 

development of the pandemic language and offer 

the linguistic and historical context of their use. 

According to the calculations of Tony Thorne, 

Language Consultant at King’s College London 

more than 1000 changes have been made so far 

(Moran & Raycraft, 2020). 

 

The emergence of coronalogisms and the 

relevance of their introduction in medicine and in 

everyday speech has led to the inclusion of such 

vocabulary in English language curriculum at the 

faculties of foreign languages in Ukrainian 

higher pedagogical education institutions.  

 

Dynamism, transformations in knowledge, 

technologies, living conditions led to the 

introduction of blended learning, which includes 

a combination of traditional (offline) learning 

and distance (online) learning. Thus, HEI 

instructors faced the challenge to choose 

effective tools and services of information and 

communication technologies to ensure the 

organization of high-quality educational process 

and achieving expected learning outcomes. 

 

The importance of the development of personal 

lexical competence was emphasized by Velasco 

(2007), Yuksel (2011), Rasuoli & Jafari (2016), 

Galetskyi (2020), Bashkir & Ilchenko (2020). 

The issues of introducing coronalogisms into the 

language are covered in the works by Burgos 

(2020), Lawson (2020), Mahdawi (2020) and 

others. Meara (1996), Chan et. al. (2011) devoted 

their researches to the peculiarities of using ICT 

in the process of vocabulary acquisition.  

 

Methodology  
 

The purpose of the article is to determine the 

conditions for the formation of future language 

teachers’ lexical competence by means of 

information and communication technologies in 

the system of blended learning in a higher 

pedagogical education institution. 

 

The study has been conducted in 

H. S. Skovoroda Kharkiv National Pedagogical 

University and Municipal Establishment 

“Kharkiv Humanitarian Pedagogical Academy” 

of Kharkiv Regional Council since 2020 and is 

being carried on currently. 117 students 

participated in the study, among them 36 students 

of Ukrainian Language and Literature Faculty 

named after G. F. Kvitka-Osnovyanenko, 44 

students of the Faculty of Foreign Philology of 

H. S. Skovoroda Kharkiv National Pedagogical 

University and 37 students of the Faculty of 

Social Sciences and Foreign Philology of 

Municipal Establishment “Kharkiv 

Humanitarian Pedagogical Academy” of 

Kharkiv Regional Council. All participants gave 

their written consent to take part in the 

pedagogical experiment. 

 

The effectiveness of the formation of future 

language teachers’ lexical competence in HEI 

was determined on the grounds of the chosen set 

of coronalogisms as well as taking into account 

developed components and criteria for this 

competence acquisition. The above mentioned 

factors provided the possibility of purposeful 

pedagogical influences in the system of blended 

learning: 

 

1. The motivational component was evaluated 

according to the motivational-target 

criterion, which is characterized by the 

following indicators: awareness of the role 

of lexical competence in future professional 

activities; positive attitude to acquiring 

lexical competence; prevalence of positive 

cognitive motives, aspiration for achieving 

professional excellence. 

2. The content component was evaluated by a 

cognitive criterion, which is characterized 

by the following indicators: vocabulary 

range; the quality of active and passive 

vocabulary. 

3. The activity component was evaluated by a 

procedural-behavioural criterion, which is 

characterized by the ability to use new 

vocabulary in new learning or everyday 

environment. 

4. The reflective component was evaluated 

according to the reflective-result criterion, 

which is characterized by the following 

indicators: constant adjustment of speech, 

reflection on the results and planning further 

communication. 

 

The following methods were used in the study: 

analysis, observation, interviews, mathematical 

calculations. The study was carried out in three 

stages: summative, formative and control. 

 

The summative stage involved analysing the 

content of the curricula, which revealed the need 

to introduce vocabulary denoting coronalogisms 

in order to purposefully organize its study by 
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second-year students – future language teachers. 

Observations and interviews revealed a low level 

of students’ vocabulary range; the quality of 

active and passive vocabulary needed 

clarification and explanation, students lacked the 

ability to use new vocabulary in new learning and 

everyday environments. 

 

Awareness of their own motives for acquiring 

lexical competence by future language teachers 

was determined using the methodology 

“Determination of learning motivation” 

(V. Katashev) and the methodology “Motivation 

to study in a higher education institution” 

(T. Ilina), which were modified by the authors. 

The methodology contained two groups of 

questions on the volitional and emotional 

spheres. The results were directly related, i.e. the 

higher the score, the higher the level of 

motivation. The maximum number of points was 

220. Figure 1 presents the results of the 

questionnaire. 

 

 
 
Fig. 1. The results of the motivation evaluation. 
 

The formative stage of the study showed that 

68 % of students had a high and moderately high 

level of motivation (over 200–151 points). 

Moreover, students of the faculties of foreign 

philology of both education institutions had a 

more pronounced active position. 24 % of 

students scored 150–111 points and had an 

average level of motivation. Only 8 % were 

indifferent to the study of vocabulary denoting 

coronalogisms, which indicated a low level of 

motivation. 

 

Thus, the methodology used to identify future 

language teachers’ motivation to acquire lexical 

competence showed their awareness of the role 

of lexical competence in their future professional 

activities; positive attitude to acquiring lexical 

competence; prevalence of positive cognitive 

motives, aspiration for achieving professional 

excellence. 

 
Results and Discussion  
 
The formative stage was conducted in the 

conditions of blended learning and aimed at  

 

determining the expediency and effectiveness of 

the introduction of information and 

communication technologies, which contributed 

to the improvement of students’ professional 

development, expanding their vocabulary; 

learning newly-coined coronalogisms; ability to 

use new vocabulary in learning and everyday 

environments. Target vocabulary was taught in 

three stages. 

 

The stage of target vocabulary introduction 

involved using YouTube  

 

(https://www.youtube.com/watch?v=FfVGCJk0

dRk, 

https://www.youtube.com/watch?v=xQIhmohk

V74, 

https://www.youtube.com/watch?v=mVYI2gxX

0IQ, 

https://www.youtube.com/watch?v=G6saduMO

zpI), posts on English-language media sites 

(https://theconversation.com/iso-boomer-

remover-and-quarantini-how-coronavirus-is-

changing-our-language-136729, 

https://theconversation.com/coronavirus-has-
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led-to-an-explosion-of-new-words-and-phrases-

and-that-helps-us-cope-136909, 

https://www.abc.net.au/news/2020-06-14/miley-

cyrus-coronavirus-covid19-cockney-rhyming-

slang/12324930, 

https://www.cbc.ca/radio/thecurrent/the-current-

for-april-22-2020-1.5540906/covidiots-

quarantinis-linguist-explains-how-covid-19-has-

infected-our-language-1.554091, etc.). The use 

of authentic materials allowed us to present the 

language in a living context, to arrange real-life 

communicative situations in class and to 

demonstrate the language in action. 

 

The services Quizlet and Kahoot! were used at 

the stage of practicing and consolidating new 

material. A vocabulary set consisting of words, 

phrases and set expressions on the topic 

“Coronalogisms” was created on Quizlet. 

Students had the opportunity to practice lexical 

units in several modes: 1) Flashcards – 

memorising new words with the help of cards, on 

one side of which the term is written, and on the 

back there is the definition; 2) Learn – guessing 

words or expressions by writing them in a special 

line; 3) Spell – typing words pronounced by the 

native speaker; 4) Match – correlation of the 

lexical unit with the picture / synonym; 5) 

Gravity – gamified vocabulary practice when 

students have to type target words as quickly as 

possible to stop asteroids from hitting the planet. 

 

These types of activities trigger all channels of 

information perception, which contributes to 

better vocabulary acquisition. In addition, 

students not only memorize the meaning of 

lexical items, but also train their correct 

pronunciation, spelling, learn to paraphrase, find 

synonyms/antonyms. 

 

 
 
Fig. 2. Quizlet Set of Coronalogisms. 

 
Similar tasks can also be created on the Kahoot! 

platform. We developed a quiz to practice the 

meanings of neologisms with the root ‘corona’. 

Students had to choose one of the four suggested 

meanings of the lexical unit. 

 

https://www.abc.net.au/news/2020-06-14/miley-cyrus-coronavirus-covid19-cockney-rhyming-slang/12324930
https://www.abc.net.au/news/2020-06-14/miley-cyrus-coronavirus-covid19-cockney-rhyming-slang/12324930
https://www.abc.net.au/news/2020-06-14/miley-cyrus-coronavirus-covid19-cockney-rhyming-slang/12324930
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Fig. 3. Kahoot Quiz Coronalogisms. 

 
The tasks developed on the Online Test Pad 

platform also contributed to the consolidation of 

the new vocabulary. We offered students 

exercises on developing word-formation skills, 

where it was necessary to combine the most 

commonly used roots of neologisms caused by 

the COVID-19 pandemic to obtain new words. 

Another effective way to consolidate lexical 

material is to fill in the gaps in the text. In this 

case, students were offered a list of sentences that 

they had to complete by choosing one of the 

options from the drop-down list, which contained 

active vocabulary units. 

 

 
 

Fig. 4. Online Test Pad Tasks on Coronalogisms. 

 
After mastering the basic vocabulary, students 

were asked to create interactive images on the 

ThingLink platform. The content of the 

interactive tags contained general information 

about the coronavirus, links to the websites with 

databases of scientific articles in the medical and 

philological fields related to COVID-19, 

interactive maps of the coronavirus distribution 

worldwide, etc. Students exchanged interactive 

images and provided feedback through a 

questionnaire offered by the teacher via 

Telegram Messenger. 
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Fig. 5. ThingLink Interactive Image. 

 
The next stage in the formation of lexical 

competence involved using the target vocabulary 

in written and oral speech. Thus, students had to 

create their own fairy tale or story, using as many 

lexical units from the active vocabulary on the 

topic “Coronalogisms” as they could. Videos 

were created independently or selected from the 

ready-made content, but were voiced by students 

in accordance with the plot they came up with. 

 

 
 
Fig. 6. Edpuzzle Project CoronaTale. 

 
The Flipgrid platform was offered as an 

alternative application at the final stage of lexical 

competence formation. It provided an 

opportunity to share video recording lasting up to 

90 seconds. Students were asked to record a 

video message on the topic “How to tackle 

COVID-19” and demonstrate knowledge of 

lexical units on the subject. In addition to oral 

speech practice, the platform provides for the 

exchange of written messages, comments after 

watching video messages, which contributed to 

honing skills of written speech. 
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Fig. 7. Flipgrid Video Discussion (How to tackle COVID-19). 

 
The main tasks of the control stage of the 

research were to study and explain qualitative 

and quantitative changes in the formation of 

students’ lexical competence, which were 

obtained in the course of the work; to analyse the 

results of the formative stage (verification of the 

effectiveness of ICTs used); drawing general 

conclusions. 

 

The same methods (observation, interviewing) 

were used to measure the level of students’ 

lexical competence, which were used at the 

summative stage. 

 

The results of diagnosing the level of knowledge 

of new vocabulary and students’ motivation to 

acquiring lexical competence at the summative 

stage of the study show that the high level (11 % 

of students) is characterized by the awareness of 

the role of lexical competence in future 

professional activities; positive attitude to 

learning target vocabulary; a wide range of active 

and passive vocabulary; ability to use new 

vocabulary in learning and everyday 

environments, continuous reflection on the 

results and planning further communication. 

 

The average level (25 %) is characterized by the 

fact that students do not always aspire for 

learning neologisms, preferring traditional 

vocabulary, which is included in the curricular of 

higher education institutions. However, they 

have a positive attitude to acquiring lexical 

competence in particular and professional skills 

in general; know a sufficient amount of 

vocabulary; are able to modify their speech 

depending on the situation and instructions of the 

teacher, partially rethink and predict the results 

of further communication. 

 

Students who are at the low level (64 %) have a 

rather limited vocabulary; low quality of word 

knowledge, are not able to use target vocabulary 

in new learning and everyday environments, do 

not modify their speech, but demonstrate a 

positive attitude to acquiring lexical items that 

denote coronologisms. 

 

Thus, the results of the summative stage of the 

study revealed a rather low level of students’ 

lexical competence and the need for special and 

purposeful work on the use of ICT in blended 

learning mode. 

 

The results of implementing ICT into the training 

of future language teachers are illustrated by 

Table 1.  
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Table 1 

The levels of the lexical competence formation (%) 

 
L

ev
el

s
 

C
ri

te
ri

a
 

Indicators 

 

 

B
ef

o
re

 

th
e 

st
u

d
y

 

A
ft

er
 t

h
e 

st
u

d
y

 

G
ro

w
th

 

ra
te

 

H
ig

h
  

Motivational-

target 

Awareness of the role of lexical competence in future 

professional activities; positive attitude to acquiring 

lexical competence; prevalence of positive cognitive 

motives, aspiration for achieving professional expertise  

88 100 12 

Cognitive 
A wide range of active and passive vocabulary; high 

quality word knowledge. 
12 51 

39 

 

Procedural-

behavioural 

Ability to easily use target vocabulary in new learning 

and everyday environments 
6 35 29 

Reflective 
Constant adjustment of speech, reflection on the results 

and planning further communication 
22 39 

17 

 

A
v

er
a

g
e

 

Motivational-

target 

Superficial awareness of the role of lexical competence 

in future professional activity; neutral attitude to 

acquiring lexical competence; episodic manifestation of 

the desire to achieve professional expertise 

12 - - 

Cognitive 
Sufficient range of active and passive vocabulary; 

sufficient quality of word knowledge 
17 49 32 

Procedural-

behavioural 

Episodic use of target vocabulary in new learning and 

everyday environments 
19 65 46 

Reflective 
Situational adjustment of speech, partial rethinking and 

planning of further communication  
49 61 12 

L
o

w
 

Indicators are not fully manifested. In particular, there 

is indifference to the mastery of lexical competence, 

lack of desire for self-improvement. 

- - - 33 

Source: compiled by the authors. 

 
The analysis of Table 1 proves the effectiveness 

of implementing ICT in the conditions of blended 

learning during the formative stage of the 

research. According to the motivational-target 

criterion, the growth rate is +12 % at the high 

level, at the average level the growth rate is 

observed in students’ transition to a higher level 

of motivation, which indicates raising students’ 

awareness of the role of lexical competence in 

their future professional activity, prevailing of 

positive cognitive motives, aspiration for 

professional expertise. The growth rate 

according to the cognitive criterion is +39 % at 

the high level, and +32 % at the average level, 

which indicates that future language teachers 

have a wide range of active and passive 

vocabulary; high quality word knowledge. 

According to the indicators of procedural and 

behavioural criteria, the growth rate is +29 % at 

the high level, +46 % at the average level, which 

manifests students’ ability to easily use target 

vocabulary in new learning and everyday 

conditions. The growth rate according to the 

reflective criterion is +17 % at the high level, and 

+12 % at the average level respectively, which 

demonstrates the proper formation of students’ 

abilities to constantly adjust their speech, reflect 

on the results and plan further communication. 

 

Conclusions 

 

The formation of future language teachers’ 

lexical competence is manifested in their range 

of active and passive vocabulary on a particular 

topic, while the quality of word knowledge 

ensures their ability to use target vocabulary in 

new learning and everyday conditions. 

 

The research was aimed at the formation of 

future language teachers’ lexical competence on 

coronalogisms in the conditions of blended 

learning in higher pedagogical education 

institutions. 

 

The study was conducted among second-year 

students of philological faculties of pedagogical 

universities of Ukraine in three stages: 

summative, formative and control. The 

summative stage revealed students’ positive 

motivation for learning new vocabulary, which 

testifies to its relevance, but the level of students’ 

vocabulary was quite low. The formative stage 

was aimed at expanding students’ range of 
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vocabulary on a particular topic, improving the 

quality of word knowledge, their ability to use 

new vocabulary in new learning and everyday 

conditions. The work was carried out in three 

stages: introduction of new vocabulary; 

practicing and consolidating new material; using 

the target vocabulary in written and oral speech. 

 

Determining the range of students’ vocabulary, 

their word knowledge quality and ability to use 

target vocabulary at the control stage gives 

grounds to state the effectiveness of conditions 

for the formation of future language teachers’ 

lexical competence during the pandemic: the use 

of information and communication technologies 

(YouTube, Quizlet, Kahoot, OnlineTestPad, 

Edpuzzle, Thinglink, Flipgrid) and time-

conditioned blended learning as a combination of 

traditional and distance learning. 
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