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Abstract

The development of the oral and written skills in
the practice of teaching foreign languages in the
Russian linguistic higher institution pays the
major attention to the construction of monologic
and dialogical statements without focusing on the
pragmatic factors of communication. When
mastering language expressions, students do not
always correlate them with the specific
communicative tasks in a certain situation of
foreign language communication, which is due to
the ignorance of the pragmatic component.
Meanwhile, the correct correlation and use of
linguistic units in the process of foreign language
communication (adequate to a given situation
and intentions) is extremely important at the first
or second (freshman and sophomore) years of
higher education, when students primarily master
the skills of the correct expression means.
However, in teaching foreign languages (e.g.,
German and English), there is a disregard for
such pragmatic factors as: setting and defining
intentions, social roles and focusing on the
interpersonal  relations of communicants,
targeted communication; isolation of the
communicative competence from the pragmatic
issues; insufficient study of the discourse content
and structure as the means of teaching foreign
languages in conjunction with pragmatic
characteristics. The authors propose their own
methodology for the development of the
communicative-pragmatic competence under the
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AHHOTAIHUA

I[Tpu pa3BUTHH YCTHBIX U MICHMEHHBIX HABBIKOB
B IPaKkTHKEe IPENOJaBaHUs HMHOCTPAHHBIX
SI3BIKOB B POCCHHCKOM JIMHTBUCTUYECKOM BY3€
OCHOBHO€ BHHUMAaHHUE YJIENACTCS HMOCTPOCHHIO
MOHOJIOTUUECKHX u JIaJIOTUUECKIX
BBICKa3bIBaHUH 0€3 aKLEHTUPOBAHHUS BHUMAaHHS
Ha mparmarudeckux Qakropax oOmeHus. [Ipu
OBIIaJICHUU SI3BIKOBBIMHU BBIPaKCHUSIMH,
CTyOGHTBl HE BCerma COOTHOCAT HX C
KOHKPETHBIMH KOMMYHHUKaTUBHBIMH 33J1a4aMH B
OIIpeIeNICHHO CHUTYalluH MHOS3BIYHOTO
oOWeHns, YTO OOYCIIOBICHO  HE3HAHHEM
NparMaTHYecKOro KOMIIOHEHTa. Mexay Tem
NPABUIFHOE COOTHOLICHHE M HCIIOJIb30BaHHE
SI3BIKOBBIX €AMHHII B TPOLECCE HHOS3BIYHOTO
oOmeHust (ageKBaTHOE JMJAaHHOM CHTyallud |
HaMEPEHHsIM) YPE3BBIUAHO Ba)KHO Ha IEPBOM
WIM BTOPOM Kypcax BBICIIEro 00Opa3oBaHus,
KOT/1a CTY/ICHTHI B IIEPBYIO O4YEPElb OBJIA/ICBAIOT
HAaBBIKAMH TNPAaBUILHOTO BBIPAKEHUS MBICICH.
OnHako mpu OOYYEHHH MHOCTPAHHBIM S3BIKAM
(HampuMep, HEMELKOMY W  aHTJIHMHCKOMY)
UTHOPHPYIOTCS TaKue nparMaTH4ecKue
(dakToppl, Kak: TNOCTAaHOBKAa M OIpeleICHHe
HaMEpEHHH, COLMANBHBIC PO U OPUCHTALHS
Ha MEKJINYHOCTHBIE OTHOIICHHS
KOMMYHHUKAHTOB, IeJIeHAIIPaBJIeHHOE OOIICHHE;
OTOPBaHHOCTH KOMMYHHUKaTHBHOU
KOMIIETEHIIMM OT MParMaTHuecKuX BOIMPOCOB;
HEJIOCTaTOYHAsT W3Y4YEHHOCTh COZACPKAHUS U
CTPYKTYpPBI JAHUCKYpCa, KaK CpelcTBa 00y4eHHs

47 Foreign Languages Department, Chair of English for Professional Communication N. P. Ogarev Mordovia State University,

Saransk, Russia.

“8 Foreign Languages Department, Chair of German Philology N. P. Ogarev Mordovia State University, Saransk, Russia.
49 Economic analysis and state management Department, Ulyanovsk State University, Ulyanovsk, Russia.

http:// www.amazoniainvestiga.info

ISSN 2322- 6307

135

Creative Commons Attribution 4.0
International (CC BY 4.0)




Lebedev, A.V., Bespalova, S.V., Pinkovetskaia, I.S. / Volume 10 - Issue 37: 135-145 / January, 2021

conditions of training the prospective bachelors
of linguistics. Research methods include
systematic approach, provisions of the
interdisciplinary approach, competence-based
approach, comparative method, modeling
method. The communicative-pragmatic model of
teaching foreign languages presented in this
article has confirmed its effectiveness for the
development of oral and written speech practice
among bachelor students of the linguistic
university. The introduction of the developed
methodology will increase the level of the
language proficiency and the degree of formation
of the students’ communicative-pragmatic
competence by motivating and expanding their
speech capabilities.

Key Words: foreign languages teaching
organization, model, communicative-pragmatic
competence, discourse, socio-cultural and
intentional markers.

Introduction

Nowadays, the practice of teaching foreign
languages at a linguistic university (in particular,
when teaching German and English) involves the
competence-modular approach focusing on the
development of oral and written skills, namely,
the production of monologic and dialogical
statements. At the same time, the educational
process in the Russian higher institutions
frequently  underestimates and sometimes
ignores the pragmatic aspect and does not take
into account the practical factors of
communication. Depreciating the pragmatic
aspect of foreign language communication leads
to the fact that learners, having mastered the
lexical and grammatical structures in German
and English, do not possess the skills to
adequately apply them in accordance with the
real-life communication situations, intentions,
the social roles of communicants, as well as the
other  social, pragmatic and linguistic
communication markers.

It should be noted that the documents on
language policy, developed by the Council of
Europe, list the components of communicative
competence: linguistic, pragmatic, socio-cultural
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WHOCTPAaHHBIM  sI3bIKaM B COYCTaHMU C
MparMaTn4ecKUMH XapaKTePUCTUKaMH. ABTODEI
IpeIaraloT COOCTBEHHYI0 METOJHUKY Pa3BHTHS
KOMMYHHKaTUBHO-TIParMaTH4ECKOH

KOMIETCHIIMM B YCJIOBHUSX  HOATOTOBKH
Oyaymux OakanmaBpOB JHMHIBHCTUKH. MeToIMKa
HCCIICIOBAHNSI OCHOBBIBAJIACH HAa CHCTEMHOM
HO/XO0/E, MOJOKEHUSIX MEXIUCLHUIUTHHAPHOTO
MOAX0/a, KOMITETEHTHOCTHOM HOAXO0JE,
CPaBHHUTEIBHBIX MeToax, a TaKKe
MojenupoBanuu. [lpencraBieHHass B JaHHOM

CTaThbeC KOMMYHUKATUBHO-TIparMaTu4eCKas
MOJEJIb 06yquI/m HWHOCTPAHHBIM  SA3bIKaM
IMOATBEpaAUIIa CBOIO 3(1)(1)CKTI/IBHOCTI> JJIA

pa3BUTHA YCTHOM M IUCBMEHHOW peueBOi

MPaKTHKA CTYZAEHTOB-0aKaIaBpoB
JIMHTBUCTHYIECKOTO By3a. Brenpenue
pa3paboTaHHONH METOAWKH ITTO3BOJHT IOBBICUTH
YpOBEHb  BIAACHHUA SI3BIKOM W  CTCIICHb
c(hOpMUPOBAHHOCTH KOMMYHUKaTHBHO-

HpaFMaTH‘IeCKOﬁ KOMIICTCHIIU CTy}IeHTOB 3a
CUCT MOTHUBALlUU U pacumpeHHﬂ nux pequHx
BO3MO>KHOCTEH.

KiroueBble cjioBa: o0yueHHEe MHOCTPAaHHBIM

A3bIKaM, MO/IETb, KOMMYHUKaTHBHO-
nparmMaTtudeckasl —KOMIIETCHIHS, JHCKYPC,
COLMOKYJbTYpHbIE W  HWHTEHIMOHAJIbHBIC
MapKepHl.

(Baldegger, Miller & Schneider, 1989; Zertifikat
Deutsch, 2011).

In our opinion, the identification of the pragmatic
component allows to ensure the successful
communicative interaction of language partners.
The process of teaching foreign languages
implies that students are to be guided towards the
adequate use of language means to implement the
so-called perlocutionary effect in
communication.

The above-stated provisions allow to consider
the communicative and pragmatic competence
not as a part-whole correlation, but as the
elements of the equal value, complementary and
conditional in relation to each other. As the
authors suggest, this is a strong argument for
substantiating ~ the  concept of  “the
communicative-pragmatic competence” that can
be defined as the ability to correlate
communicative intentions with linguistic means
at the receptive and reproductive levels in order
to have an impact and be effective in everyday
communication.
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The need for the communicative-pragmatic
competence formation as one of the goals of the
bachelor students language training is defined by
the existing contradiction between the
underestimation of the pragmatic linguistics
nomenclature in the theory and methodology of
teaching foreign languages and the requirements
of the third-generation Federal State Educational
Standard (FSES) describing the expected results
of mastering the curriculum for the bachelor's
degree in the field of Linguistics (profile:
"Theory and practice of teaching foreign
languages and cultures"). The given standard
provides for the formation of general cultural,
professional competencies and expertise that
focus on the advanced specialists training in the
area of foreign languages, which is defined by the
requirements of the current labor market.

In this regard, it is necessary to highlight the
competencies significant in mastering the social
and pragmatic factors of foreign language
communication:

— the knowledge of ethical and moral norms
adopted in a foreign culture; willingness to
use the models of social situations, typical
scenarios of interaction between the
participants of intercultural communication;

— the mastery of the major discourse tools to
achieve the communicative goals of a certain
utterance in relation to the peculiarities of
the current communicative context (time,
place, goals and conditions of interaction);

— the mastery of the main tools for expressing
the semantic, communicative and structural
continuity between the parts of an utterance
— the compositional and structural text
elements  (introduction, main  part,
conclusion), collocations and sentences;

— the ability to freely express individual
thoughts, adequately applying a variety of
language means in order to highlight the
relevant information;

— the competence in the features of the official,
neutral and informal registers  of
communication;

— the readiness to overcome the influence of
stereotypes and conduct intercultural
dialogue in the general and professional
spheres of communication;

— the ability to use etiquette cliches in oral and
written  communication (Federal state
educational standard, 2014).

This article puts forward the basic principles of
organizing education with the inclusion of the

Volume 10 - Issue 37 / January 2021

pragmatic and socio-cultural markers of the
German- and English-language discourse.
Literature Review

Although most researchers
multicomponent nature of communicative
competence, the academic literature and
methodological guidelines feature a variety of
viewpoints regarding the communication-
oriented content of teaching foreign languages.
The ideas about the predominance of a certain
component differ significantly (Bespalova, 2003;
Bim, 2001; Safonova, 1992; Solovova, 2002).
The authors consider the major competences:
linguistic, speech  (frequently titles as
“pragmatic”) (Ek & Trim, 2012), sociocultural or
sociolinguistic (Ulrich, 1979). The Council of
Europe developed the documents on Language
Policy, listing the components of the
communicative competence: linguistic,
sociocultural and pragmatic (Common European
framework, 1996; Zertifikat Deutsch, 2011).

agree on the

It is undoubtedly important that there is a
pragmatic component in the structure of the
communicative competence. However, it should
be noted, that some scholars hold the opinion that
the concept of “pragmatic” can be used as a
synonym for the notion of "communicative",
since the impact on the addressee is of paramount
importance (Piepho, 1979). In our opinion, the
broadest concept is the notion of communication;
in other words, the concept of pragmatics is
covered by the concept of communication.
However, this does not call into question the
validity of the simultaneous existence of these
terms. In this regard, McCroskey (1985) suggests
the profound thesis distinguishing the function of
influence (i.e. changing the ideas, perceptions
and attitudes of a communication partner) among
the communicative process functions. The idea is
confirmed by the study of Stepanov (1981), who
defines pragmatics as a system of means and
techniques used to achieve the authors™ goals "for
the sake of influencing a listener in order to
convince and motivate, etc.". Analyzing these
propositions through the prism of linguo-
didactics, it becomes obvious that the academic
theory and practice demand to highlight the
pragmatic  competence along  with its
communicative counterpart.

In our opinion, the pragmatic and functional
approach of the researchers Neuner & Hunfeld
(1993) serve as the fundamental concept for
organizing the training with a focus on pragma-
linguistics, which constitutes the following
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principles: the linguistic implementation of the
set communicative tasks; the choice from the
available language tools depending on a certain
situation and context; achieving the expected
impact on the communication partner. These
ideas are widely recognized among the Russian
linguists and methodologists (Argustanyants,
1982; Astafurova, 1997; Baskova, 1992;
Gorodnikova & Dobrovolskiy, 2001; Nabieva,
1996).

Teaching the English language through the prism
of the pragmatic and linguo-didactic competence
has been in focus of multiple international
researchers. For instance, the study by Onalan &
Cakir (2018) investigates “the pragmatic
language behavior of Turkish learners of English
in formal complaint situations through the
comparison of their speech act performances to
those of native speakers”. In the survey titled
“Understanding pragmatics in second-language
learning. A few linguistic preliminaries”,
Torricelli (2018) from the University of Messina
analyzes learning pragmatics in the second-
language which is believed to become a natural
procedure only if it follows the implicit strategy
when learning a language is to deal with the
historical typology of metaphorical thought
acquiring the automatic approach to its linguistic
means. The study by Sousa (2017) argues that a
pedagogical stylistics approach to English as a
foreign language teaching/learning develops
students' linguistic competence and raises their
awareness as to the meaning making potential of
language in use in the texts at hand taking into
account their larger historical and sociocultural
settings. Lebedev et al. (2020) offer the
description of English for Specific Purposes
(ESP) course implementation in the Russian
higher educational institutions. The authors study
the experience of ESP training at Ogarev
Mordovia State University (Saransk, Russia) and
outline the most typical issues faced by ESP
teachers in real-life conditions of education
process from the pragma-linguistic standpoint,
shifting from the theoretical linguistics to the
linguistics applied.

The existing studies in the fields of linguistics,
the theory and methodology of teaching foreign
languages, the issues of teaching oral and written
communication, speech interaction and the
integration of pragma-linguistics into the content
of teaching foreign languages consider the
following aspects:

— the communicative and pragmatic aspects of
linguistic phenomena (Anisimova, 1988;
Belyaeva, 1988; Bezukladova, 1999;

www.amazoniainvestiga.info

Bykova, 1997; Gorlyakov, 2001; Komina,

1984);
— the development of interpersonal skills
(Drokina, 1996; Rumyantseva, 1999;

Smirnova, 1999);

— the strategies of communicative behavior
(Andrushko, 1990; Astafurova, 1997; Issers,
1999);

— the development of the communicative
competence in multimedia and innovative
technologies and tools (Bespalova &
Kuznetsova, 2009; Gez, 1985; Milrud &
Maksimova, 2000; Ponutrieva, 1997
Volovik, 1988; Zhoglina, 1998).

Despite the promising nature of these concepts
and approaches, it should be emphasized that the
issues of the complex consideration of pragmatic
factors in the practice of teaching foreign
languages remain outside the researchers™ field
of vision, thus demanding the further study on the
mechanisms of communication and its dynamics.
In addition, excessive pre-occupation with the
pragmatic texts, as well as ignoring the student's
individual culture, frequently face criticism.

Materials and Methods

Setting the goals and objectives for the given
study resulted in the implementation of a set of
approaches. One of the priorities is the
systematic approach, which allows to determine
the range of problematic issues and
methodological challenges of this study. The
applied interdisciplinary approach reflects the
synergy of linguo-didactic, linguistic and
pragmatic theories.

The teaching content proposed by the authors for
the preparation of the linguistics bachelor
students is based on the competence-based
approach, which results in applying its principles
according to the third generation Federal State
Educational Standard for Higher Education
(Order N° 940/2014). The standards provide for
the formation of cultural, professional and expert
competencies that focus on training specialists to
acquire the advanced knowledge in foreign

languages considering the paradigm of
continuous education of the “linguistic
personality”.

The comparative method allows to focus on the
juxtaposition of the profound domestic and
international experience in the social sciences
field, comparing the major professional
educational curriculums in the area of linguistics.
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The modeling method is effectively implemented
at the stage of practically applying the
communicative-pragmatic  learning  model,
which allows to simulate the communicative
situations of the foreign language speech, as well
as to master various types of discourses and the
principles of their construction based on the
parameters of the communicative situation.

The modeling method is implemented at the
stage of testing the effectiveness in the course of
the application of the communicative-pragmatic
organization of training. It is viewed as a
simulation of communicative situations, carried
out in real-life communication conditions.
Within the framework of this research, the
modeling of situations involves the classroom
imitation of foreign language communication
based on such pragmatic communication factors.
The application of this technology in teaching
practice allows students to more successfully
establish and maintain foreign language
communication, considering such parameters of
the situation as: communicative roles, speaker's
intention, social status, the degree of
relationships between communicants, the given
speech samples for the implementation of the
communicative intention. The advantages of the
modeling method are as follows: students are
immersed into the authentic communication
conditions, they are able to stimulate their speech
activity and motivation, as well as achieve a more
rapid perlocutionary effect. The implementation
of this method in the educational process
confirms the effectiveness in focusing on the
presented teaching model and contributed to the
formation of foreign language communicative-
pragmatic competence in students and the
successful mastering of dialogical discourse.

Research Results

The research substantiates the content of the
communicative-pragmatic ~ organization  of
training, allows to determine the methodological
tools and identifies the following major and vital
theoretical prerequisites:

1. The development of pragma-linguistics
focuses on the demand in the knowledge of
the pragmatic mechanism of communication
and its  dynamics  (establishment,
maintenance and the completion of contact
in discourse), as well as their consideration
in the theory and practice of teaching a
foreign language.

2. The speech acts theory aims at the study of
speech acts as elementary units of

Volume 10 - Issue 37 / January 2021

communication and learning, its perception,
construction and interpretation. The content
of teaching a foreign language should
include various types of speech acts, taking
into account their distribution by stages of
training.

3. Interpersonal verbal communication implies
the mandatory presence of a speaker and a
listener — “addresser” and “addressee”,
which are the two sides of the
communicative act and constitute the
participants in the discourse, acting as the
carriers of certain social roles.

4. Acting as a category of pragma-linguistics,
presupposition is the awareness of a speech
act context, which is critical for its
understanding and  generation.  This
knowledge is an inherent condition for the
success of learning foreign language
communication.

5. Anthropocentrism stimulates the inclusion
of an individual in the use of foreign
languages and its analysis, which
emphasizes the significance of the human
factor. In the learning process, this is
reflected in the development of a linguistic
personality through a foreign language and
culture.

These theoretical premises stress the importance
of pragmatic markers in the content of teaching
foreign language oral and written communication
and serve as the basis for creating this
communicative-pragmatic model that stimulates
the students™ need to use their language skills not
only for the implementation of communicative
goals, but also for raising the cognition in
communication.  The  pragmatic-functional
concept elaborated by didactics experts Neuner
& Hunfeld (1993) serves as the basis for the
proposed organization of training. The
fundamental principles of the concept are as
follows: linguistic implementation of the set
communication tasks; the choice of the available
language tools depending on the pragmatic
situation; achieving the required impact on the
communication partner.

Having considered the urgent demand in the
communicative-pragmatic  organization  of
teaching a foreign language, we also need to
address such a communicative phenomenon as
the dialogical discourse, which provides the
possibility to study the pragmatic mechanism of
communication and its dynamics within the
theory and practice of teaching a foreign
language, and reflects the connection between
language and culture. It includes an entire

http:// www.amazoniainvestiga.info

ISSN 2322- 6307

o
v

139

Creative Commons Attribution 4.0
International (CC BY 4.0)




140

complex of communicative and pragmatic
elements, such as the setting and implementation
of intentions, the relationship between “the
speaker” and “the listener”, the social roles, the
nature of interpersonal relations etc.

As compared to the notion “text”, “discourse” is
a broader and more dynamic concept, since it
includes extralinguistic means and social

context. The text, however, is a more static
concept, because it is defined as the result of
speech-thinking activity; while the discourse is
both the result and the process of this activity.
The social and pragmatic aspects act as the major
elements characterizing the content of the
communicative-pragmatic  organization  of
teaching foreign languages in a linguistic higher
institution (Fig. 1).

social roles

status and distant relations
formal / informal
friendly / official

Social Aspect Pragmatic Aspect
\'/ X/
values intentions / communicative

motivation
communication goal
rank relations / differences

Y

affective orientation

the degree of impact

(expression of feelings and
emotions)

the degree of impact
language <

expression

Fig. 1. Communicative and pragmatic organization of teaching foreign languages (by S.V. Bespalova)

The discourse social and pragmatic distribution
provides the possibility to single out such
characteristics as intentional and sociocultural
marking. The intentional discourse marking
implies the existence of a certain relevant
communicative intentions sets, implemented
depending on specific conditions. The
sociocultural  discourse marking is the
correlation of discourse with specific participants
in the act of communication, their social status,
composition,  degree /  proximity  of
communicants, their role relationships, as well as
the complex of communicative and pragmatic
norms. The norms regulate the course and nature
of the major communication parameters, which
determine the structure and rules in the process
of discourse, namely: the situation type, the
subject of communication, the type of speech act,
intention, communicative goal, i.e., the
communicative and pragmatic aspects of
communication. One can also note that the

www.amazoniainvestiga.info ISSN 2322- 6307

awareness of the  foreign  language
communication norms is critical for the selection
of behavioral tactics, as well as for understanding
the communicants, which is the result of
communication.

In the procedural sense, the core of the proposed
communicative-pragmatic model contains the
intentional, interactive and affective learning
strategies; their integrated development results in
the formation of the communicative-pragmatic
competence and mastery of discourse. The given
teaching strategies are matched to the
corresponding actions and presented in the
tables.

The intentional strategies focus on the
development of recognition actions (receptive

level) and linguistic implementation
(reproductive level) of communicative intention
in discourse.
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Table 1.
Intentional Strategies.

Strategies: Actions:

* Recognize the communicative intention of the interlocutor based on
the analysis of linguistic means.

* Express a response to the words of the interlocuto

* Start, maintain and complete communication in accordance with the
speech rules of a language.

* From the range of the studied speech techniques, choose the tools
valid for the communicative intention and communication situation
(request the necessary information, describe, report: (by mail, in a store,

*Understanding of the communicative
intention based on the analysis of the
linguistic means and the expression of
a response in confirmation.

*Determination and linguistic

implementation of the personal Ln a cafe). h | T ion clearly. freely and
communicative intention. ﬂlljzeﬁlrssst e personal communicative intention clearly, freely an

* Build an individual's utterance that is adequate to the communicative
task being solved and to the structural features of the discourse type.
* Use formulas of speech etiquette in situations of establishing,
maintaining and terminating of a speech contact.

*Impact on the

communication partner *Apply the necessary options for the linguistic
and successful implementation of the communicative intention in order to
establishment of a achieve the expected goal / reaction from an interlocutor.

speech contact.

The purpose of interactive strategies is to norms of a given discourse. This type of strategy
establish contact between communicants, the determines the nature of the communicants’
ability to act as a listener (“addressee”) and a interpersonal interaction,  which  largely
speaker (“addresser”), observing the rules and determines the outcome of communication.
Table 2.

Interactive Strategies.

Strategies: Actions:
*Determine the communicative portrait of a communication partner(s)
*|dentifying the communicative (age / gender / status / rank / degree of acquaintance)

portrait of a communication partner Establish verbal contacts with an interlocutor through social expressions
of greeting, introduction, expression of gratitude, farewell, etc.

*Use the speech etiquette and the communicative tactics of
communication, depending on the conditions and the socio-cultural
background of a situation.

*Comprehend and complement a partner's thought; actively respond to
*Sequential change in the perspective  the statements of the communication partner; take the initiative in case of

*Determining the sociocultural
background of a context / situation.

of the participants roles in the a communication failure.
discourse (speaker-listener) In case of incomplete understanding, question and clarification methods
are used.

*Structural-semantic anticipation and
the speech strategy building of a
given discourse.

*Predict communicative motions and build a potential strategy for
conducting one or another type of discourse.

*Speech mobility in the changing *Vary verbal and non-verbal behavior in the changing conditions of a
communicative conditions of a foreign language communication. If necessary, change the strategy of
discourse or its type. verbal behavior itself, using linguistic means and adequate situations.

*Provide the communicative correction of inappropriate speech behavior,
resolve challenging speech conflicts, overcome them, showing politeness
and tactfulness.

*Determine the social roles and nature of the communicants’ relationship
and accordingly select the language means.

*Observance of the necessary *Maintain the necessary distance with an interlocutor, showing politeness
distance in communication. and tactfulness.

*Considering the nature of
interpersonal relations and the choice
of linguistic means corresponding to
a situation of communication.

o
v
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The affective strategies are applied to teach the
non-verbal (especially the emotional) element of
the discourse, that acts as a regulator of the

the linguistic means of communication, affect
and enhance the power of communication,
largely determining its result. The proposed
strategies correspond to the actions presented

communicants” behavior. Emotions complement below.
Table 3.
Affective Strategies.

Strategies: Actions:

*Creation and maintenance of a positive
psychological condition.

*Regulation of one's emotional state considering
the degree of linguistic and emotional
expression in the target language culture.

*Selection of the familiar social expressions for
expressing emotions.

*Determining of the emotional state and
interlocutor’s readiness for communication
based on the analysis of linguistic means.

*Show a benevolent attitude to the interlocutor and

express sympathy for each other.

*QOpenly discuss problems, be natural and sincere
in contact with a partner.

*Respond positively to the interlocutor's remarks.
*Express personal emotions and attitude towards
the discussed events and individuals.

*Strengthen / reduce emotional intensity / change
the mode of emotions.

*Use the learned formulas of linguistic and
emotional expression of politeness in situations of
acquaintance, greeting, invitation / expression of
gratitude, apology, farewell.

*Choose and apply the linguistic means of
expressing emotions, adequate to the situation and
communicative intention.

*Determine the interlocutor’s emotional state and

select a verbal expression of emotions in response.

Along with the selected learning strategies, the
listed aspects constitute the content and
procedures of the communicative-pragmatic
organization of teaching foreign languages,
aimed at the formation of the communicative-
pragmatic competence, i.e., the ability to
appropriately express the communicative
intention in order to achieve the goal of
communication.

Discussion

It is widely recognized that the major goal of
teaching the foreign language communication is
the formation of the communicative competence
in students. As shown by the practice of teaching
foreign languages, there is a current demand in
supplementing this type of competence. This
element should be included in the structure and
pragmatic competence, along with the linguistic,
discursive and sociocultural component of this
concept. This is primarily conditioned by the fact
that pragmatic factors of communication prepare
students to imitate the communicative situations
that are close to authentic conditions. The
awareness and mastery of such pragmatic factors
of communication as: intention / communicative
motivation, the purpose of the statement, social
roles and ranks of communicants, affective mood

www.amazoniainvestiga.info

(emotional state) and the degree of impact
(perlocutionary effect) significantly increases the
effectiveness of teaching foreign languages and
the implementation of foreign language
communication. This served as the basis for the
development of the communicative-pragmatic
organization of teaching foreign languages in the
system of training bachelors of linguistics taking
into account the requirements of modern
standards in language education.

The feasibility and the effectiveness of the
developed methodological concept are shown by
its implementation into the teaching practice in
the junior courses of the Foreign Languages
Department at the National Research Mordovia
N.P. Ogarev State University (the field of
training - Linguistics). The foreign language
communication is aimed at developing speech
practice and the formation of communicative-
pragmatic competence among bachelor students
at a linguistic university. The application of the
given methodology is able to solve the problem
of intensifying teaching foreign languages by
increasing motivation and expanding the speech
capabilities of students.

The prospect of the developed methodology can
be explained by the fact that it can be
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implemented in the practice of teaching in
relation to any foreign language. The research
done, however, does not cover the variety of
problems associated with the communicative-
pragmatic organization of teaching a foreign
language itself and a foreign language discourse
in general. For instance, outside the scope of this
study are the issues on the role of monological
discourse and the typology of discourses, as well
as their place in the educational process. These
issues are very significant in the course of
teaching the foreign language communication
and demand further academic and experimental
development.

Conclusion

The identified major results of the study include
the following:

1. The basic provisions of the pragma-
linguistic direction, anthropocentrism, the
theory of speech acts, the content of
interpersonal verbal communication and
sociolinguistics serve as the fundamental
theoretical prerequisites for the development
of the communicative-pragmatic
organization in teaching foreign languages.

2. The study reveals and substantiates the
content and procedural aspects of the
communicative-pragmatic learning model in
the field of foreign languages. The model
also includes and involves the intentional,
interactive and affective strategies, as well
as the actions for the formation of
communicative-pragmatic competence
through various exercises and assignments.

3. The comparison of the concepts “discourse”
and “text” allows to conclude that discourse
is a more dynamic concept, since it includes
the text itself and the extralinguistic factors
of communication. Traditionally acting as a
unit of learning, the text does not fully reflect
the parameters of verbal communication that
should be considered in the educational
process. In the theory and practice of
teaching foreign languages, the concept of
discourse  possesses  the  following
advantages: 1) it disproves the idea of the
written  speech dominance, which s
frequently typical of a text; 2) it clearly
shows the difference between two levels of
linguistic  structures: grammatical and
discursive (the presence of extralinguistic
parameters); 3) it draws attention to the
minimum unit of communication, which is a
speech act, not a sentence.

Volume 10 - Issue 37 / January 2021

4. The developed model highlights the social
and motivational aspects related to the
incentive / communicative intention of the
participants in the discourse, the orientation
on the social roles of communicants, the
degree of their acquaintance, the proximity /
distance of relations, ritual and etiquette
forms, taking into  account the
communicative-pragmatic norms. These
factors determine the nature of the individual
communicative behavior.

5. Procedurally, the teaching content of the
communicative-pragmatic model highlights
the intentional, interactive and affective
learning strategies; their combined and
integrated development leads to the
formation of the communicative-pragmatic
competence and mastery of the dialogical
discourse. The intentional strategies focus
on the development of the skills regarding
the recognition and linguistic
implementation of the intentions in
discourse. The purpose of the interactive
strategies is to establish contact between
communicants, the ability to act as a speaker
(“addresser”) and a listener (“addressee”),
observing the rules and norms of the
discourse. This type of strategy determines
the nature of the communicants’
interpersonal  relations. Teaching the
emotional aspects of discourse requires the
affective strategies that regulate the behavior
of the participants in the discourse. The
emotions complement the linguistic means
of  communication, enhancing  and
strengthening the power of communication,
and largely determine its result.
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